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Structure: 3 Moves 

• 1 Australia as a multicultural society

• 2 Multiculturalism and governance

• 3 Critiques of Governance and multiculturalism

• 4 Universal values and multiculturalism   

• Australia as a multicultural society

• Critiques of schooling

• Toward an Australian Culturally 

Responsive Pedagogy    



Questions

• 1 Australia as a multicultural society

• 2 Multiculturalism and governance

• 3 Critiques of Governance and multiculturalism

• 4 Universal values and multiculturalism   

• How do Australian teachers teach in a 

diverse classroom?

• Are they confident/competent?  

• What pedagogy are used?    



TOWARD AN AUSTRALIAN CULTURALLY RESPONSIVE 
PEDAGOGY

Aim: examine how teachers enact culturally responsive pedagogy in Australian 
mainstream middle school classrooms. 

Participants: 7 Public schools, 14 Teachers, 7 ACEO, 3 Elders, 600 Aboriginal Students

In pursuing this aim the project will:
(A) Establish and sustain a collaborative research community across a cluster of schools to 
produce new professional and scholarly knowledge about culturally responsive 
pedagogical practice;
(B) Review the archive of educational research in settler colonial countries for rationales, 
theories, and descriptions of practice, for culturally responsive pedagogy;
(C) Analyse Australian government policy texts in the area of Indigenous schooling to 
ascertain how problems are named and how solutions are proposed;
(D) Develop an augmented approach to action research that brings together data sets 
from classroom action research over 2 years, in 10 schools, with data about school 
structures and school culture; and  
(E) Advance descriptions and theorisations of an Australian culturally responsive pedagogy 
that will inform teacher education, school-based professional development, and schooling 
and Indigenous policy in different Australian jurisdictions.



Task: Convene an across school, professional learning 
community to enact action research driven professional 
learning during terms 1, 2, 3 and 4, 2017

Purpose: Contribute to whole school reform through 
supporting action research driven professional development 
that works with the ideas of ‘culturally responsive pedagogy   



Term 1 Term 2 Term 3 Term 4

PROVOCATIONS CURRICULUM 

DESIGN & PLAN 

ACTION

RESEARCH 

DO THE ACTION 

RESEARCH

WHAT DID WE 

LEARN?

Pedagogical 

challenges

Reading, 

discussing

Planning a unit of 

work

Teaching the unit 

and doing the 

action research

Analysis of data 

and presenting 

findings

Identifying a 

possible redesign 

project

Designing the 

action research

What next?



1. What’s involved in building a collaborative research 
community focussed on redesigning socially just middle 
years pedagogies with teachers from the Northern Adelaide 
public schools?

2. How do teachers understand, design and talk about their 
middle-years pedagogy through critically reflecting on their 
current practice, its history and their location?

3. What happens when teachers design curriculum and 
pedagogy building on knowledge of young people’s worlds?

4. What is sustainable in these new pedagogies?

Research Questions … 



WHOLE SCHOOL 
ACTION RESEARCH

AUGMENTED ACTION 
RESEARCH



TOWARDS CULTURALLY 
RESPONSIVE PEDAGOGY



The provocation

1. We are an increasingly culturally diverse country, there is good 
evidence that cultural diversity does contribute significantly to 
our economy and society, and we make claims about high levels 
of community harmony and cohesion.

2. But then globally, nations such as Australia are contending
with serious tensions related to increasing cultural diversity. --
All nations struggle with ‘ungovernability’ pressures from 
within and outside of the nation. 



THE 
CONTEXT







Cronulla Race Riots 2005







Cronulla Race Riots 2005



Cronulla Race Riots 2005































How does increasing cultural 
diversity manifest as a challenge in 
your school?

...for your pedagogy?

What theories do you go to for 
help?



Teaching for cultural diversity: pedagogical approaches

Gloria Ladson-Billings (1995) provides one of the many alternative versions 
of culturally responsive pedagogy and her work is primarily for improving 
learning outcomes for African-American children. Her version of culturally 
responsive pedagogy ‘rests on three criteria or propositions:

(a) Students must experience academic success;
(b) students must develop and/or maintain cultural competence; and
(c) students must develop a critical consciousness through which they 

challenge the status quo of the current social order’ (p. 160).



Teaching for cultural diversity: pedagogical approaches

Native Americans  - For Villegas and Lucas (2002a, 2002b) the solution is 
increasing cultural and linguistic diversity of classrooms and they argue 
for a theory of the culturally responsive teacher that has these six 
characteristics:

(a) is socioculturally conscious,
(b) has affirming views of students from diverse backgrounds,
(c) is capable of bringing about educational change that will make 

schools more responsive to all students;
(d) is capable of promoting learners’ knowledge construction;
(e) knows about the lives of his or her students; and
(f) uses his or her knowledge about students’ lives to design instruction 

that builds on what they already know while stretching them beyond 
the familiar (Villegas & Lucas (2002a, p.21) 



Teaching for cultural diversity: pedagogical approaches

Kaupapa Maori researchers and educators have developed their own 
version of a Culturally Responsive Pedagogy of Relations. To quote 
from their most extensive definition that has these elements: 

• power is shared,
• culture counts,
• learning is interactive and dialogic,
• connectedness is fundamental to relations, and
• there is a common vision of excellence for Māori in education
• Maori to be Maori (Bishop et al, 2007 p.15).



Teaching for cultural diversity: pedagogical approaches

Our conceptual framework draws upon the Eight Alaskan Culturally 
Responsive Teacher Standards to guide our research process and 
inform our theoretical work. Alaskan Culturally Responsive Teacher 
Pedagogies include:
1. teaching philosophy encompassing multiple worldviews;
2. learning, theory and practice knowing how students learn;
3. teaching for diversity;
4. content related to local community;
5. instruction and assessment building on student’s cultures;
6. learning environment utilising local sites;
7. family and community involvement as partners; and
8. professional development’ (Assembly of Alaska Native Educators 

1999). 



Teaching for cultural diversity: pedagogical approaches

Aboriginal Australia - Chris Sarra’s Stronger Smarter
philosophy for improving educational outcomes for 
Indigenous students;

1. Focus on positive engagement (rather than being 
punitive)

2. Demand high expectations for all Indigenous students
3. Indigenous students need opportunities to develop a 

positive sense of their cultural identity
4. Educators to work in partnership with community



Teaching for cultural diversity: pedagogical approaches

Castagno & Brayboy (2008) argue that culturally responsive educators 
engage the cultural strengths of students and engage constantly with 
their families and communities in order to create and facilitate effective 
conditions for learning. They see student diversity in terms of student 
strengths; they orient to it as presenting opportunities for enhancing 
learning rather than as challenges and/or deficits of the student or 
particular community. 



Toward an Australian

Culturally Responsive Pedagogy
Dr Lester Rigney, Dr Robert Hattam & Dr Anne Morrison

Culturally Responsive pedagogy Australia 

1. High intellectual challenge

2. Connected to the lives of students

3. Recognition of cultural difference as a positive asset



TOWARDS THE CULTURALLY RESPONSIVE SCHOOL

Working with cultural diversity as an asset, not only for enriching 
life at school, but most importantly, as an opportunity for 
enhancing learning rather than as challenges and/or deficits of 
the student or particular community.

• Committing to a school philosophy that entails embracing 
everyone’s prior knowledge

• Cultural diversity seen as a key theme for developing 
curriculum across the curriculum


