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Introduction

Welcome

Welcome to Bachelor of Social Science (Human Services), Bachelor of Social Science (Human Services), Bachelor of Psychological Science, Bachelor of Arts (Aboriginal Studies), Bachelor of Social Science (Human Services) Field Education B, the second field education placement.  This course is designed to ensure that students can perform professionally as a beginning or developing employee in the demanding context of an unfamiliar human service agency.  You will use the placement to work in a field or area of practice that is different from your experience and which offers tangible and specific challenges and opportunities to develop as a professional and apply program-based learning. To achieve this you will accept responsibility for key tasks and earn acceptance and respect as a contributing member of a staff team at the placement agency. These demands derive from the School’s legal and ethical responsibilities to the human service field and to the community. This is a substantial field education opportunity and the university staff responsible for it are acutely aware that students are being prepared for work which is often difficult and complex. 
Human service workers commonly act in high stress, emotionally charged, legally sensitive situations where crucial decisions about other peoples’ lives are being made. Personal danger to workers is not unknown and physically and psychologically demanding work schedules are commonplace.  Because the BSS(HS) is a generic human service award that qualifies graduates to work in any number of areas, the School has a responsibility to ensure that all students are as well prepared as possible for such demanding work environments after graduation. 
This final placement consolidates and extends your practice learning.  It also continues the process of integrating academic learning and practical work commenced in your first placement.  As in that placement, Field Education Staff at the university are committed to provide appropriate and consistent support as you establish a high standard of practice and professional status. We hope you find your FEB experience demanding, productive and satisfying
Rosemary Kennedy

Course Coordinator

On behalf of the Field Education team and in particular Kerry Hoare and Darlene Wyatt.

Acknowledgements
The contributions of Eddie Le Sueur, Aphy Hughes, Darlene Wyatt, Louise Butler, Kerry Hoare and Judy Harvey, under the leadership of Di Gursansky, are acknowledged in the development of this Course Information booklet.

School Contact Details For Field Education B, 2009
School of Psychology Social Work and Social Policy

University of South Australia
Magill Campus
St Bernard’s Road
Magill 5072
Telephone: 
(08) 8302 4367
Fax: 
(08) 83024377
Email: 
swp.enquiries@unisa.edu.au
Field Education staff complement in the BSS

Field Education website: www.unisa.edu.au/swp/ (and follow the links)
Field Education Director:
Di Gursansky 


Room:
H1-31


Phone: 
(08) 8302 4379

Fax:     
(08) 8302 4377
Homepage: http://people.unisa.edu.au/Dianne.Gursansky  

dianne.gursansky@unisa.edu.au
Course Coordinator

Rosemary Kennedy

Room:
H1-23

Phone:
(08) 8302 4386

Fax:
(08) 8302 4377

rosemary.kennedy@unisa.edu.au
Field Education Liaison Officers (FELOs): 

Kerry Hoare

Room:
H1-35

Phone: 
(08) 8302 4146

Fax:     
(08) 8302 4377

Part-Time:
Monday, Wednesday and Thursday
kerry.hoare@unisa.edu.au
Darlene Wyatt

Room:
H1-35

Phone: 
(08) 8302 4117

Fax:     
(08) 8302 4377

Full-Time

darlene.wyatt@unisa.edu.au
Louise Butler

Room:
H1-17
Phone 
(08) 8302 4464
Fax:
(08) 8302 4377
Part-Time:
Monday, Tuesday, Wednesday and Friday
louise.butler@unisa.edu.au
Course Overview

Course Statement

AIM
To enable students to develop or extend their skills and knowledge in a specified area of human service practice and to consolidate personal identity and presentation as competent human service workers.
Learning Objectives and Graduate Qualities
Learning Objectives
On completion of the course the student should be able to:
· Analyse the social, policy and organisational context in which human service work occurs and apply this information in own work practices (Graduate qualities 1 & 2)
· Work independently, competently and ethically in a human service agency (4,5)
· Use effective interpersonal skills in a work context and demonstrate culturally appropriate and constructive relationships with colleagues, consumers and other professionals (6)
· Demonstrate ability to function as a reliable, contributory and credible member who earns respect in teams and partnerships (3,4,5)
· Identify different roles, functions and responsibilities of workers within human and related services and demonstrate ability to assume and vary these appropriately (3,4,5)
· Analyse the structure and functioning of the placement agency (1,2)
· Demonstrate ability to take responsibility for decisions and to consciously exercise discretion (3,5)
· Demonstrate effective working relationships within a work agency (4,6)
· Demonstrate flexibility, versatility and  curiosity in a changing environment and demonstrate ability to cope with challenge (3,4,5,6)
· Identify own levels of competence and appropriate developmental strategies (2,5).
If all these objectives are attained it should be possible to establish that the student would satisfy the requirements of a beginning employee and colleague in the agency.
Table of Graduate Qualities
The University of South Australia has adopted as institutional policy a statement of seven graduate qualities as the outcomes it seeks for its undergraduates.  
A graduate of the University of South Australia:

1. Operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice

2. Is prepared for life-long learning in pursuit of personal development and excellence in professional practice

3. Is an effective problem solver, capable of applying local, critical and creative thinking to a range of problems
4. Can work both autonomously and collaboratively as a professional

5. Is committed to ethical action and social responsibility as a professional and citizen

6. Communicates effectively in professional practice and as a member of the community

7. Demonstrates international perspectives as a professional and as a citizen.
Unit Value Of Course

9 units.
Prerequisite(s)/Corequisites/Assumed Knowledge
Field education courses are undertaken in the final year of study after successful completion of all first and second year (and third year for MBSP and DBAH) courses.  As a final year exercise it is assumed that field education students will be able to apply extensive program-based learning whilst on placement.

· Field Education B [WELF 3014] is the second placement for students who have completed Field Education A [WELF 3013].  Satisfactory completion of both Field Education A and Field Education B enables the student to fulfil the field education requirements of the Bachelor of Social Science (Human Services), Bachelor of Social Science (Human Services), Bachelor of Psychological Science, Bachelor of Arts (Aboriginal Studies), Bachelor of Social Science (Human Services) programs.

· Field Education B must be completed in the last period of study for the degrees.

Teaching And Learning Arrangements

The course comprises a 40 day (300 hours), supervised placement during Study Period 5.  A working day is deemed to be seven and a half hours. Placement cannot commence before the first day of the study period and must be completed before the end of the study period.  To ensure that students have a consistent presence in the host agency they are required to organise the placement days to occur over consecutive weeks, working between 3 and 5 days per week.  Some full working days must feature in the weekly schedule. There can be some flexible programming to accommodate placement work outside normal hours and other work or study commitments but students are required to have an attendance program which would be consistent with that of employees at the agency.  It is important for students to actively participate in the work culture of the host agency and to accommodate agency needs as well as their own when organising the days to be worked. Holidays and other planned personal leave arrangements cannot be accommodated in placement time. Sick leave and other exceptional circumstances, all of which require independent documentation, are to be negotiated with the University Tutor. If a major interruption to placement is indicated, withdrawal from the course may be necessary and advised.   
Field Education B is designed to extend students who have successfully completed Field Education A. Activities undertaken should extend the student’s knowledge base and repertoire of skills, not merely consolidate them.  Negotiations about placement venue and work to be undertaken are closely monitored to ensure that the learning and development envisaged for the placement build on existing human service skill and knowledge.  Individual learning goals are identified and integrated into a personal learning plan, formulated as a contract, during the first 5 days of the placement.

Tutorial participation forms a major part of the placement performance appraisal.  Other assessment activities are two significant incident analyses and a portfolio of work undertaken.  These are all described in more detail later in this booklet.
Teaching And Learning Framework For Field Education
In February 2008, the School of Social Work and Social Policy developed a conceptual framework for its Field Education (FE) courses.  The framework, which is summarised here, is built around a number of teaching and learning principles, as follows:

· Participation and Collaboration

· Student Engagement

· Reflective Practice

· Active Learning
· Practice Standards.
Participation and Collaboration

Courses in the School are increasingly based on the premise that practice and practitioner training are a critical focus of human service academic programs.  There is recognition of a collaborative partnership between universities and organisations which plan and deliver services.  Field Education in fact depends on the combined efforts of the student, academic and FE staff, organisations and professionals who take responsibility for ‘supervision’ which we now term ‘field teaching’ (see later discussion).  The direction set by the School is contained in the notion ‘Partnerships for Learning’ which acknowledges the contributions made by the various players in achieving successful outcomes.

Student Engagement

Field Education courses are structured to ensure that each student works through steps to focus on his/her own learning experience, achievements and needs.  They assist the student to identify stages in his/her development as practitioners and to obtain practice opportunities which are relevant to these stages.
Reflective Practice

The School encourages practice which is based on critical reflection, such as Donald Schön’s (1991)
 model of reflection in action and reflection on action.  It employs a number of techniques to develop reflective analysis in students, such as journals, critical incident analysis, autobiographical work and other narratives.

Active Learning
This concept is similar to and reinforces that of student engagement.  Consistent with the university’s new teaching and learning framework (2007), what students rather than staff do is the central pedagogic focus.  Students are expected to be self-regulating learners and FE assessment is designed to promote and measure this capacity.

Language to Support Field Education
Some changes in terminology have been introduced to capture significant new directions in Field Education philosophy and practice.  They include the following:

· Field Education Director: Provides leadership in FE teaching across the School and scholarship in this specialised area of professional teaching; contributes to the leadership of the School and provides a voice for FE to establish the supports for effective teaching in this area; leads a development strategy to sustain and extend learning opportunities in FE across professional awards; contributes to FE teaching.  In addition, the FE Director has delegated responsibility for line management of FELO staff.

· Field Education Course Coordinator: Works collaboratively with the Program Director and FE Director, carries teaching responsibility for the FE courses in specific programs, works directly with the FELOs to support the teaching enterprise, carries responsibilities for developing course material in line with curriculum and manages the teaching enterprise; contributes to the assessment and tutorial work in FE and related practice teaching.  

· Field Education Liaison Officer (FELO):  The Field Education Liaison Officer works in the FE team to support FE teaching in the professional programs in the School.  The work includes identification of placement opportunities, development projects around new placement areas and the sustaining of existing areas; assessment of students and the processing of the learning experience.  In addition there are opportunities for FELOs to be involved in FE research and evaluation projects.

· Field Teacher:  The former term ‘supervisor’ has been replaced with ‘Field Teacher’.  The rationale for this change is that the term Field Teacher captures the breadth of the task undertaken in the practice setting.  Professional and location staff members contribute significantly to the learning process.  Obviously they incorporate some ‘supervision’ into the teaching (particularly as they carry responsibility for the standard of service delivery on behalf of the organisation) but they move well beyond this particular focus across the life of a placement.  The new title gives recognition to their part in the development of students.  

· Participating organisations:  Organisations that support FE placements continue to be given specific recognition in the new FE structure.  Their commitment to the involvement of their staff in the Field Teacher role and provision of opportunities for student learning are valued.  

· Field Education: Partnerships for Learning
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Procedures And Guidelines
Field Education B Overview
Students determine their own placement interests and pursue these in conjunction with the allocated FELO.  Interests are usually formed by the end of Field Education A and should complement and extend that first placement experience.  In their planning for placement, students should keep in mind their own personal and professional interests within the requirements of the Field Education B course.  They are encouraged to select an agency context that provides opportunities for substantial professional development.  It should give effect to teaching and learning principles of diversity, quality, sustainability and equality contained in the University of South Australia’s Statement of Strategic Intent.
  The demand is for a sufficient and extensive learning environment in which agency staff have a commitment to professional development.
Very occasionally the placement may be at the same agency at which the student conducted his/her Field Education A placement.  The agency, the student and the FELO must collectively agree that continuation of placement at the agency will extend the student’s experience, that it offers opportunities for the student to engage in work that presents new challenges conducive to continued professional development.

It is worthwhile for the Field Education B student to consider an agency that has a work focus similar to the one that he/she may want to pursue as a career option.  The placement is transitional and can open up employment opportunities.

Students are advised to carefully consider the personal costs associated with a placement.  Parking, clothes, use of own car and other expenses should be considered in the planning and negotiation process.  While it is acknowledged that most students would prefer to find a placement close to home, it is not always possible and significant travel may be involved in the selection of a placement that can provide most opportunities for the development of a professional identity. 


The venue and nature of the placement activities must be approved by the university Tutor or FELO before the commencement of the placement.  Students who commence placement without university approval may not be able to continue or have the time credited.  A letter of confirmation will be sent to designated Field Teachers once the placement is approved.

Students who fail or withdraw for reasons of difficulty from a field education course and enrol to repeat the course will be allocated a specific placement venue by the Course Coordinator in the subsequent year.  This is to ensure that the placement both acknowledges the learning that occurred in the first, failed placement and that the placement agency can provide the support and type of opportunity necessary for the student to develop in the specific areas of deficit identified in the first placement. 

Field Education Liaison Officers will make a decision about the viability of a proposed placement venue based on information that both the agency and the student supply.  Students may be disappointed in not being able to pursue the agency of their choice as a placement option but it is absolutely essential that the only placement options pursued are those where sufficient levels of development are possible.   
Adequate supervision must be available to the student on placement from a worker in the host agency.  The Field Teacher, university qualified in the human services, should have substantial human service experience and awareness of the supervision process.  He/she should have direct involvement on a daily basis with the student on placement. 

The placement has an educational focus and the agency must present significant learning challenges, providing students with the opportunity to continue development of their professional profile and earn recognition and acceptance as professional colleagues.  Some examples: 
· A student on placement in a youth accommodation program may be asked to carry out some administrative and clerical work, some transporting of clients and some residential shift work.  These are appropriate tasks to incorporate in the placement but a prime focus on a specific area of responsibility must be possible, such as the opportunity to carry a small caseload, to run a group, to initiate a program or to conduct research. 

· Student placements at Families SA regularly entail the student transporting children, supervising access visits and being available for office duty calls.  These are quite appropriate opportunities for both personal and professional development but a successful placement would also have to include some casework where the student is given responsibility to work with individual clients and liaise with other service providers.  

· An aged care agency may expect a student on placement to conduct some recreational or social support activities for the clients and there would probably be some clerical and administrative components to the placement. The placement would only be viable if there were opportunities for the student, for example, to take responsibility for activities such as developing individualised case plans, coordinating care for clients in the community, conducting a needs survey or submitting a tender for funds to set up a community based program. 

· A student may negotiate to develop a specific community development project on placement at a City Council.  Sometimes there is the risk in such placements that a proficient student is left very much to their own devices, with not much opportunity to learn from other workers and connect with other agencies.  It would be critical to ensure involvement in staff meetings, some formal contact with workers both from within and outside the Council and with the community being served.  

· A community-based agency which supports children with a medical condition or disability may expect the student on placement to accompany a group of clients on a scheduled camp and present a friendly face to clients in hospital or in a care facility.  This is fine as long as the student has the opportunity to undertake significant other tasks such as organising the camp, managing a fundraising drive, educating the public or contributing to policy development etc. 

· A High School may involve a student on placement in a program designed to support a group of students identified as at risk of leaving school.  The involvement for the student on placement would have to be more than ‘shadowing’ a teacher, ‘babysitting’ a class at lunchtime or on excursions and ‘being a friend’ to individuals in the program.  For example, the student could be given tangible responsibility to plan and facilitate a formal group process, to monitor the group as it develops and to evaluate its effectiveness.  There may also be opportunities in such a placement for the student to work with key agencies in the wider community and integrate them in the school-based program.  
It should be noted that students are discouraged from seeking placement where they have an active history of volunteer or service user involvement.  As indicated throughout this document, field education is designed to embed experience and practice within diverse settings.

For obvious reasons, student should avoid seeking placements in agencies that do not employ BSS(HS), MBSP and DBAH graduates.
Alternative Option for FEB: Field Education [WELF 3020]
The option to meet the program’s field education requirements in one 70 day placement is available to a select group of students at the discretion of the Course Coordinator and only in SP5.  The criteria are that:

· The student has the equivalent of at least one year’s full-time, paid employment experience in a human service position that normally requires a degree; and 
· That the student can complete the remaining third year components of the BSS(HS), MBSP and DBAH programs in the Study Period [2 or 5] during which the placement occurs.  
Applications to consider this option must be directed to the BSS(HS) Field Education Course Coordinator in writing and with a CV attached.
Placements in Place of Work

One placement in a place of work is permissible in MBSS, MBSP and DBAH.  As already indicated, placements must provide an opportunity for students to undertake tasks that are different from previous experience. Students currently employed in the human services may be able to take leave or negotiate a secondment to an entirely different section of their own agency to meet this requirement.  If a placement is undertaken in a student’s place of work, a written agreement signed by the organisation, university and student will be completed (See Appendix).  This will include:
· Agreement that the employee is in a student role whilst on placement and that he/she is able to meet the educational requirements, principles and policies set out in this document.

· Allocation of learning experiences not involving the student’s routine work responsibilities.

· Protected time whilst on placement that is separate from the duties carried out at work and includes time to complete reading, reflective learning and assessment activities related to the placement.

· Provision of a field educator who is not the student’s line manager or usual supervisor.

Any student wishing to undertake placement as a paid worker needs to have recognition finalised no later than two weeks prior to the commencement date for FEB.  It is not acceptable to negotiate and start placement and then elect to enter a different placement because it offers paid employment.
Organisational work requirements and university pedagogic requirements clearly intersect but are separate.  Work-related concerns about a student in a paid placement will not necessarily prevent him/her passing the FEB course provided that they do not indicate serious learning and practice deficiencies which need to be addressed. Likewise concerns about progress in FEB may not have any impact on ongoing employment.
Special Requirements
Police/Criminal Records Checks
The School of Social Work and Social Policy requires all students to undergo a police clearance prior to going on placement.  If students have a police record they will be asked to discuss it with the Course Coordinator, Field Education Director or the Program Director.  Having a police record does not exclude a student from Field Education; however, it may exclude him/her from placement in some agencies.
Obtaining a police clearance can be a lengthy process, particularly if an applicant has a common name; four weeks should be the minimum time allowed.

Failure to provide a police clearance two weeks before the start of FEB (generally mid July) at the latest will have serious consequences and result in a delay in placement or possibly a need to change the initial allocation.

The application form for police checks (NPCs) is available on SAPOL’s internet site (in PDF format): http://www.police.sa.gov.au
There is a cost involved in obtaining the clearance.

Driver’s Licence

Many agencies are unable to offer students a placement if they do not have a current driver’s licence and most human service employers assume that their workers will drive.  All students should hold a current driver’s licence before commencing their first Field Education B placement.  

Child-Safe Environments Training Program

It is a requirement of the University of South Australia that all students undertaking Field Education placements complete the one day Child-Safe Environments Reporting Child Abuse and Neglect Training prior to going on placement.  Field Education staff provide several sessions throughout the year.  Students will need to investigate alternative training providers if the times offered do not fit in with their schedule.  
Insurance

The University of South Australia holds insurance coverage for: 

· Personal Accident

· Professional Indemnity and

· Public Liability
which is relevant to students and organisations involved in placements. 

If you have any further queries about these policies, please contact Ms Leia Homer on (08) 8302 1678 or (ext 21678) or visit:

http://www.unisa.edu.au/fin/Insurance/FAQsInsurance.htm
None of the policies, however, cover damage to agency/organisational vehicles driven by students on placements. Students’ personal cars are not covered by the university’s insurance policies. 

The university discourages students from using their own vehicle while undertaking placement duties.  If a student uses his/her personal vehicle to undertake any duties associated with placement this is done at his/her own risk, unless he/she successfully negotiates with the placement provider for his/her vehicle to be noted on the placement provider’s insurance policy.  

Students placed interstate or overseas by the university are covered under the University Corporate Travel insurance policy for the duration of their placement. 
First Aid

A first aid certificate may be required by some agencies.

Out of Hours Work

Most placements require some periods of work outside office hours.

University Policies
The University of South Australia continually develops and revises policies affecting corporate, academic and human resources activities.  These policies influence the shaping of School and Field Education policies and take precedence in any issue of dispute.  Council approves all university policies before being circulated to each head of School or Unit.

Placement Responsibilities of the Student
It is presumed that students will take responsibility for their placement from the outset.  As third/fourth year students it can be expected that they will exercise initiative, professional integrity and discretion throughout the placement process.  Allocated university staff will assume a reactive role and rely on the student to initiate contact and raise issues for discussion.  The Field Education Liaison Officer (FELO) should be used as a resource by the student during the early negotiation phase of finding a placement.  Once a student commences placement his/her tutorial group coordinator (university Tutor) is the point of contact for appropriate advice, educational resources, encouragement, guidance and support.
Pre-Placement Responsibilities
Prior to placement students are required to:

· Attend the information session in October of the preceding year and register intention to undertake Field Education B placement in the following year.

· Acquire and read the course booklet, letter of introduction and other associated paperwork needed to approach agencies from their allocated FELO.

· Negotiate with potential placement agencies as approved by the FELO and seek advice and guidance during the negotiations in the field.  Successful negotiations depend on clear articulation of learning directions and identification of the specific contribution that a student can make.  

· Inform the FELO of progress and communicate details of a proposed placement to receive approval to commence.

· Make timely arrangements for a Child Safe Environments Training Program and police clearance if necessary.

· Keep a time and task book of their activities during this process.

· Ensure that the FELO has confirmed the placement before the commencement of the study period.  Confirmation is based on provision of details about the agency, the Field Teacher and the nature of the tasks to be undertaken.  

· Submit signed forms to the FELO before the commencement of placement. 

Students need to be mindful of the specific criteria used to monitor performance during this period of negotiation and the first days of placement. These are listed in the Placement Performance Criteria in the Assessment section of this manual.

Responsibilities During Placement
Once on placement students are required to:

Complete a Learning Contract

A learning contract is a statement of personal learning needs identified by the student and based on information from his/her academic career to date and discussions with the university Field Education B staff. It must also set out the student’s responsibility to the host agency and satisfy the requirements of the School of Psychology, Social Work and Social Policy.  There are certain criteria to be met which include:

· Goals in the contract must be related to knowledge, skills or professional development or all three
· The goals must be substantial and central to some core aspects of human service practice
· Goals must be achievable and measurable
· They must be relevant to the student’s identified learning needs
· They must be relevant to the practice environment/context
· They must be consistent with the university’s academic course requirements and other relevant policies
Learning needs are stated in terms of goals, objectives and strategies.

A goal is a desired end or outcome, expressed in broad over-arching terms. It is all encompassing and inclusive and is, therefore, non-specific in nature. Objectives, on the other hand, are concrete, specific sub-parts of the goal. For example, a goal might be to learn to intervene effectively in cases of alleged child abuse: objectives could include learning the indicators of abuse and neglect, identifying risk factors in various family types, learning to observe and talk to children, building knowledge of child development, identifying local structural and ecological factors possibly contributing to abuse, acquiring skills in analysing and working with family systems, and so on. Not all of this will be attainable in a single placement, particularly given other demands, and attention will need to be given to the opportunities provided by the particular agency and community and also the criteria outlined above dealing with relevance and achievability. Each objective will need to be met through a series of small-scale but essential plans or strategies involving observation, consultation, practice, critical reflection, de-briefing, theoretical analysis and others.  
An example of a goal, objectives and strategies is given below:

Goal: 
To develop the practice knowledge and skills necessary for effective intervention in cases of suspected child abuse.

Objectives could include:
Objective 1:
To learn the indicators of physical abuse in children.
Strategies:

· Read books a-d and Commission xy’s report on indicators of abuse and neglect by week 2
· Engage in focused consultations with colleagues (with whom and timeframe)
· Co-work with experienced practitioners in cases of abuse being assessed

· Attend inter-disciplinary case conferences in child abuse (time and date)
· Review four case files by …..
Objective 2:
To learn to observe children’s behaviour and to talk to them appropriately.

Strategies:

· Read ..... on communication with children by…
· View professional video recordings of interviews with children during week…
· Arrange participatory visits to children in a variety of locations such as pre-school centres, day care, primary school (with whom and timeframe)
· Engage children appropriately in discussion during case work visits and reflect on performance with Field Teacher
· Observe Field Teacher in three interviews during weeks….

The Field Education Learning Contract is an important document and a tool to ensure the expectations of student and Field Teacher are clear, explicit and in line with the learning requirements for placement.  As such, it needs to be discussed in the first supervision session and agreed to by the student and Field Teacher.  It is then signed by both and a copy forwarded to the Tutor within the first five days of placement.
Students will be given feedback on the contract and, if necessary, can submit a revised contract for further comment within a time-frame negotiated with the Tutor.  Thereafter, the contract can be developed and/or amended as dictated by the placement experience, including comments from the Field Teacher.  It is entirely appropriate and even desirable that changes to the contract are presented and discussed in the tutorials.  At the completion of the placement, a copy of the final plan in use is to be submitted to the Tutor.  

Keep a Time and Task Book

This records attendance and daily activities on placement.  The log should be signed by the Field Teacher weekly and made available to the Tutor when requested.  Although it is not a strict requirement students may also find it useful to keep a reflective journal to record their observations, reactions and feelings in relation to work practices and incidents. Such a journal will assist students to identify their development in the management of practice responsibilities and be a valuable tool to assist debate and discussion in the tutorials.  The reflective journal does not have to be shown to the Tutor or Field Teacher.

Perform at the Level Expected of a Beginning Human Service Worker
Students on placement are expected to be consistently active in the work context and to accept responsibility for tangible aspects of the work in which they engage.  To this end the student will:

· Research and understand the agency context

· Meet deadlines and initiate learning opportunities

· Integrate theory and program based learning with practice
· Interact with managers, colleagues and clients

· Connect with representatives of the wider field

· Establish credibility as a contributor 

· Respond appropriately to diversity in its many forms: culture, race, gender, age, physical and intellectual abilities, sexual orientation and religious beliefs

· Reflect on performance to reach a balanced perception of personal abilities. 

Hold Planned and Regular Meetings with the Field Teacher  

These meetings provide an opportunity to monitor progress and review learning in relation to goals.  Students should prepare carefully for these meetings and invite specific feedback from their Field Teacher.  It is easy to get caught up in the pace of work life and overlook these meetings: both the student and the Field Teacher must be diligent in this respect.

The Tutor and the Field Teacher will communicate with each other in order to discuss student progress.  It is critical that the Field Teacher communicates his/her opinion of the student’s capacity and development on placement and this opinion is informed during these regular, formal meetings with the student.  

Report Critical Incidents  

Students are expected to work in a way that minimises risk to self and others.  They should become familiar with agency protocols and make sure of the safety parameters in place.  Accidents and incidents that threaten safety and well-being, including sexual harassment and bullying, sometimes occur in the workplace.  A student who is involved in such an incident must immediately report it to the FELO, Tutor or the Course Coordinator.  The School Office will be informed and the student will be required to complete any necessary documentation so that the University can meet its obligations.  The student will receive direct, immediate support from the Field Education team who will collaborate with the host agency to assist the student to deal with the ramifications of a critical incident.
Advise of Changes to Placement Parameters

On occasions, unexpected events necessitate changes to placement arrangements.  These changes are not regarded unfavourably, provided that they are dealt with in a mature and timely manner.  It is most important that the FELO or Tutor is advised as soon as possible of any situations that could threaten the stability of the placement and/or the student’s performance.  This will facilitate early and appropriate action.  It is totally unacceptable for a student to cease a placement of his/her own volition in order to deal with any difficulties that may have arisen within or outside the placement.  Such action could jeopardise the placement, delay or prevent alternative arrangements and even lead to failure of the course.

Participate in Tutorials

There are 8 FEB tutorials each of 1.5 hours duration. These give students the opportunity to reflect on practice and to learn from other student experiences.  Non-attendance at tutorials may place students at risk of failing the course.
The time spent at Field Education tutorials is counted as placement time. Students who need to travel over one hour from placement to Magill Campus should contact their FELO or Tutor to discuss arrangements to accommodate this travel time.
There is general recognition in the human service literature that the field placement or practicum is critical in the successful fusion of theory and practice in student learning (Boud, 1999; Regehr, Regehr, Leeson & Fusco, 2002; Clapton, Cree, Allan, Edwards, Forbes, Irwin, Paterson & Perry, 2006; Engstrom & Jones, 2007). There is also consensus in the literature that the process of integration is cumulative or developmental (Davys & Beddoe, 2000; Gibbons & Gray, 2002; Savaya, Peleg-Oren, Stange & Geron, 2003) and the preferred contemporary teaching model is some form of articulated system involving a close relationship  between classroom and field (Ryan, Toohey & Hughes, 1996; Savaya et al , 2003). 

If the Field Teacher is legitimately viewed as a significant bridge between university and field, theory and practice, then similarly FELOs and Tutors should be seen in a parallel light. They complete the equation; field teaching and tutorials are both vital components in the integration of theory and practice, having complementary and mutually reinforcing roles.

The purpose of tutorials is not field teaching or ‘supervision’. This belongs in the practice domain and is best seen as a collaborative partnership for learning negotiated between a student and Field Teacher, with appropriate advice and support from university Field Education staff, and which is formalised in a flexible and open learning contract. Nor is it assessment which is an evaluation of learning and potential conducted by the student and Field Education staff, with contributions from the Field Teacher as appropriate, in order to determine competence.

The principal purpose of tutorials is to consolidate the integration of theory and practice which should be occurring in the field placement, and also a reflective habit. They provide opportunities through discussion and structured exercises, such as portfolio presentations, critical incident analysis, role plays, journal and learning log exegesis, case studies and ethical dilemma analysis, for students to relate practical experience to theoretical constructs. 

Tutorials also give students the opportunity to discuss their placements in a confidential and safe environment. They can identify learning which has occurred and indicate further learning required. Students learn from each other and also from the process of reflecting upon and framing their own experience. These de-briefing and re-vitalising functions are important as a validation of emerging professional status.
Tutorial content has been designed to coincide as closely as possible with assessment stages in the placements.

Suggested topics for tutorials are as follows. Questions, where given, are illustrative, not prescriptive, and activities have been left open for Tutors’ determinations based on the changing needs and strengths of the student body.

Tutorial 1. Getting started.

Outcome objectives: to promulgate a preliminary understanding of the agency’s functions, philosophy and service provision; to establish tutorial purpose and norms, 

Tutorial agenda:

· Course aims, objectives and assessment

· Tutorial purpose

· Group norms

· What is the agency’s aim?

· What services are provided?

· What is the targeted client group(s)?

· What is your likely role?
· What are your responsibilities to various stakeholders?
Tutorial 2. Learning plans/contracts and outcomes.

Outcome objectives: to commence drafting of a learning contract which sets out attainable and measurable learning goals, objective and strategies.
Tutorial agenda:

· Why do we use contracts?

· How do they contribute to learning?
· Revising goals, objectives and strategies

· Identifying own goal areas

· Reports on first two weeks in placement
Tutorial 3. Settling in to the work
Outcome objectives: to identify additional characteristics of the placement agency, the work and to clarify assessment tasks and timelines.

Tutorial agenda:

· What work is being done?
· Second impressions of the agency

· Dynamics in the agency

· Approaches to service delivery in the agency

· Approaches to intervention in the agency

· Relationships with supervisors

· Finalising learning plans

· Discussing Significant Issue reports

Tutorial 4. The honeymoon is over.

Outcome objective: to ensure that the contract remains relevant to the student’s learning needs, that the placement remains on track and that there are strategies for dealing with obstacles.

Tutorial agenda:
· Managing the placement

· Updating learning plans

· Trouble shooting difficulties

· Progress on work to date and planned

· Ethical and practice dilemmas

Tutorial 5. Agency analysis and work/life balance.

Outcome objectives: to relate agency goals and practices broadly to the social milieu; to identify strategies to operate effectively in the work environment.

Tutorial questions:

· What are the strengths of the organisation?

· What limitations does the organisation confront?
· How would you describe the demography of the area in which you work?

· How well are client needs identified and met?

· How is supervision working and what do you find valuable/not valuable?

· What strategies are you using to look after yourself?

· What do other workers in the agency do to look after themselves?
· Developing portfolios
Tutorial 6. Agency analysis and work/life balance continued 

Tutorial 7. Preparing for termination.

Outcome objectives: to ensure that the responsibilities of relationships are properly reflected upon; to ensure that termination occurs and is done well.

Tutorial questions:

· 
Who is involved?

· 
Why is it important?

· 
Who will do what?
Tutorial 8. Evaluating the learning experience.

Outcome objective: to identify the ways in which the learning experience has affected the student’s professional development.

Tutorial questions:

· What are the significant learning achievements?

· What sign posts for future learning have emerged?

· How can they be followed?

· How is this now reflected in your final report?
· Professional identity as a human service worker

· On going professional development.
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Compile a Professional Portfolio
Apart from its use in both assisting and assessing a student’s development of practice skills and ability to link theory and practice, a well-structured portfolio provides a valuable resource for job applications and interviews.  It is a statement of professional achievement.
This section provides the rationale for portfolios as both a learning and assessment method and also addresses the features of a good portfolio in broad terms. In other words, what is a portfolio? What does it contain and how can it be used by students?

Coleman, Rogers & King (2002, p.585) state that:

Portfolios are compendiums of purposively selected student work assigned to enhance learning and show how outcomes are being met. As such, they are more than a folder describing student work. Rather, portfolios are deliberate and focused collections of accomplishments (Hamm & Adams, 1992; Hayes, 1994; Simon & Schatz, 1998). They are done by the student, not to the student and carry the expectation that students take responsibility for their own learning (Paulson et al., 1991).

A portfolio gives the opportunity to portray work on a theme or on related themes, to demonstrate technical knowledge and competence and to make a statement of personal and professional identity. 

A portfolio should be much more than a random collection of disparate reports and papers. It should be a coherent, related body of work that builds upon itself and/or reveals significant links.  The portfolio should demonstrate professional development and the growth of critical thinking and reflective capacity. 

A portfolio should have an introduction which gives a rationale for what is included (and perhaps excluded) and describes the organisational context of the placement. The body of material should match learning goals and objectives for the placement, demonstrating levels of competence and the extent to which desired outcomes have been met. The amount of material included should be sufficient to achieve these purposes as comprehensively and succinctly as possible. The measure is quality, not quantity.

Because a portfolio is progressively assembled, it provides enhanced opportunities for critical assessment and reflection. Decisions made about what to include and why demonstrate assessment skills and professional judgment. The process also helps the linkage between practice, academic courses and course material. It allows a better recognition and demonstration of strengths and weaknesses and how these can be utilised or addressed. A portfolio involves a process and has an end product. It is therefore open to both formative and summative evaluations by students and Field Education staff in a collaborative project directed towards higher levels of practice competence.

Information on specific portfolio content, administrative processes and evaluation criteria is given in the section of this booklet dealing with assessment.

Reference

Coleman H., Rogers G., & King J. 2002, Using portfolios to stimulate critical thinking in social work education, Social Work Education, Vol. 21, No. 5.
Complete a 40 Day Placement 

The equivalent of forty full working days must be completed on placement with the agency. The signed Time and Task book evidences the time completed. A work day is considered to be 7.5 hours; part days cannot be counted as a full day on placement. Time spent in Field Education tutorials can be incorporated into the total number of placement hours. Time travelling to and from placement every day, sick leave and missed days for other reasons will not be counted as placement time. 

Submit a Mid-placement Field Teacher’s Report.   
This is a brief written progress report for which a proforma is provided. A copy of this report is included in the Appendix. The report is due at the half-way point of the placement. It is the responsibility of the student to ensure that the report is completed by the Field Teacher and to ensure its submission to the university Tutor by the due date.  It is assumed that the Field Teacher will make the contents of the report known to the student as a basis for review and discussion.

Submit Two Written Significant Issue/Incident Reports.


These reports require an analysis of an incident/issue emanating from or triggered by placement experience.  The requirements are detailed more fully in the assessment section of this booklet.  Identification of particular issues and incidents will be discussed and monitored in the tutorial groups.  The first report is due around mid-placement; the second one is due around the end of placement.
Submit a Final Field Teacher’s Report
This is a comprehensive written report for which a proforma will be provided.  A copy is included in the Appendix. The report is due at the end of the placement.  It is the responsibility of the student to ensure that the report is completed by the Field Teacher and submitted to the university Tutor by the due date.  Ideally these are submitted with the portfolio at the end of placement.  As with the mid-placement report it is assumed that the contents of the report will be known to and discussed with the student. The student will be asked to comment in writing in response to the Field Teacher’s comments.

Responsibilities of the Field Teacher
The aim of the placement is the educational and professional development of the student and the cooperation of the agency is sought to ensure that the placement does provide a continuously challenging learning experience for the student. With guidance and support, field education students can contribute a great deal to the agency.
Field Teachers are asked to:
· Negotiate with the student a placement opportunity that enables the student to meet the requirements of the course.  Prospective Field Teachers are encouraged to contact the FELO to discuss and clarify placement characteristics and their suitability for the student.
· Assist the student in his/her orientation to the agency.
· Provide access to learning resources within the agency (adequate office facilities, documentation, staff meetings, workshops etc.).

· Negotiate an appropriate learning contract with the student.
· Monitor student progress on placement and provide tasks and activities which continually challenge the student.  Allocated tasks should reflect student capacity to accept tangible responsibility for aspects of the agency’s work and to perform at increasingly higher levels.
· Attend regular supervisory sessions with the student for consultation and review of student learning goals.
· Monitor student progress on placement and provide direct, specific and immediate feedback to the student and regular, verbal reports on the student’s performance to the university Tutor.
· Complete a written mid-placement report.

· Consult with the university Tutor and the student, in response to the mid-placement report, to ensure a continued, constructive learning environment for the second half of placement.
· Initiate contact with the university Tutor to discuss concerns about the student’s performance if there is an indication that the student is not successfully carrying out tasks or responding to supervision.
· Complete a written placement report for the student prior to the end of placement.
Responsibilities of the Field Education Liaison Officer (FELO) and/or the University Tutor
University staff oversee the placement process and are the educational reference point for the student and Field Teacher.  The FELO and university Tutor roles are complementary.  An allocated FELO/Tutor will be available to carry out whatever interviews, telephone conversations, visits or negotiations are necessary prior to, during and after the placement.  Whilst assuming final responsibility for the course, they will strive for an unobtrusive role.  This deliberate position is designed to foster student independence and a stronger bond between student and Field Teacher.
· The FELO provides the necessary assistance to ensure that students find a suitable placement.  Students negotiating a placement should seek information and support from the designated person.
· Prospective Field Teachers are encouraged to contact the FELO to discuss issues and concerns related to a potential student placement.
· Once a placement commences the university Tutor monitors the placement from an educational perspective and responds to issues and queries as they arise.  The Tutor coordinates and facilitates the tutorial group program.
· The University Tutor establishes a professional relationship with the Field Teachers of those students within the tutorial group.  This will foster discussion about both general professional issues that emerge and those specific to individual students.

· The Tutor will provide specific feedback to the student on the Learning Contract.
· The university Tutor reads the two pieces of written work from the Field Teacher, student’s learning plan, log entries, the significant issue/incident reports and the portfolio.  The Tutor records a grade based on the criteria for each of these assessment activities.
· The Course Coordinator, in consultation with the Tutor or FELO, makes the final decisions about the course grade.  This will incorporate written comments and information provided by the Field Teacher throughout the placement.
Learning Resources

Texts
The following list of books on aspects of field education and practice may be useful references on placement:
Bogo, M. & Vayda, E. (eds) 1998, The practice of field instruction in social work: theory and process, 2nd edn, Columbia University press, New York.

Cleak, H. & Wilson, J. 2007, Making the most of field placement, 2nd edn, Thomson Learning, Southbank, Vic.

Cooper, L. & Briggs, L. (eds) 2000, Fieldwork in the human services, Allen & Unwin, St Leonards, NSW.

Healy, K. 2005, Social Work Theories in Context, Palgrave MacMillan, New York.

Horejsi, C. & Garthwait, C. 2002, The Social Work Practicum: A Guide and Workbook for students 2nd edn, Allyn & Bacon, Needham Heights, MA USA

Kiser, P.M. 2000, Getting the Most From Your Human Service Internship:Learning From Experience, Wadsworth, Belmont CA USA

Rogers, G., Collins, D., Barlow, C.A. and Grinnell, R.M. 2000, Guide To The Social Work Practicum, A Team Approach, F.E Peacock Publishers Inc, Itasca, Illinois.
Royse, D., Dhooper, S.S. & Rompf, E.L. 2007 Field Instruction: a Guide for Social Work Students, 5th edn, Pearson Education, Inc, USA.

Sweitzer, F. & King, M. 2004, The Successful Internship:  Transformation and Empowerment, Brooks/Cole, Belmont CA USA

Walker, J., Crawford, K. & Parker, J. 2008, Practice Education in Social Work: A Handbook for Practice Teachers, Assessors and Educators, Learning Matters Ltd, U.K.
Students are encouraged to peruse manuals of practice, procedural documents and other literature from the host agencies.

Students are encouraged to visit the website of the Australian Institute of Welfare and Community Workers (AIWCW): http://www.aiwcw.org.au
Students are advised to take every opportunity to pursue relevant readings as practice questions are provoked in the course.  Aspects of program-based learning will be constantly triggered and students are encouraged to revisit program materials in order to place discrete courses into a perspective that has relevance to the human service work.
Extra course information
This booklet provides important information relevant to the study of all your courses. This can be accessed at: http://www.unisanet.unisa.edu.au/extracourseinformation/ and from the course homepage.
Assessment

Assessment Summary
To be assessed in Field Education B the student has to have:

· Completed 40 days on placement

· Submitted a time and task book signed at least weekly by the Field Teacher
	Form of assessment
	Length
	Weighting
	Due date
	Graduate Quality being assessed

	Placement performance appraisal, including tutorials
	
	40%
	End of placement
	2 - 6

	2 written significant incident/issue analyses
	3000 words (1500 each)
	30%

(15% each)
	At mid and end of placement
	2 - 6

	Portfolio
	
	30%
	End of placement
	2 - 6


Assessment Policy

To pass the course students must achieve pass level in each of assessment activities 1, 2 & 3.  One critical incident report may be resubmitted at the discretion of the Course Coordinator if a small amount of work will bring it to a pass level.  

Unsatisfactory progress in relation to assessment activity 1 (placement negotiation and performance) may result in early termination of the placement.  The Course Coordinator will make this decision after comprehensive negotiations with the Field Teacher or FELO, Tutor and student. Students will be expected to attend and contribute in joint negotiations at this stage about the placement difficulties. Unsatisfactory progress may include such things as: unreliable attendance at the agency; insufficient take up of responsibility and work, incomplete paperwork by required dates; placement tasks not progressing according to agreed timelines; contributing to risk for self, clients or agency; failure to negotiate important issues with Field Teacher, FELO and Tutor [see the University Assessment Policies and Procedures Manual Section 4].  The consequence of early termination of placement will depend on individual circumstances.

In case of placement breakdown it may be possible to move to another agency if the difficulties lie mainly with circumstances in the first agency. This is to be determined in consultation between the university, the student and the Field Teacher. In the case of a student electing to walk out of placement and refusing to negotiate about the breakdown, a fail grade will result.

If the placement performance appraisal component of the course is not of a pass standard it will not be given a mark. Extensive feedback will be provided.

Meeting assessment deadlines is considered to reflect a student’s ability to manage his/her time and competing demands.   Variation to these must be fully negotiated before the due date and with accompanying documentation.  Late submissions which have not been negotiated may not be marked and, if marked, will incur a marks penalty.
Conceded and terminating passes do not apply in this course
Supplementary work will not normally apply in this course. However, a student who has responded to feedback can, at the discretion of the Course Coordinator, be offered additional time in placement to assist the achievement of course objectives

Deferred assessment will not normally apply in this course because agencies contract to supervise for set periods of time.  Students who for medical or other reasons must interrupt the placement will be advised to withdraw from the course.
All text assignments must use the Assignment cover sheet (available from your Course homepage)—whether submitted electronically or in hard copy.  

Feedback sheets for the assignments appear in the Appendix.
ASSIGNMENT 1 — 
Performance appraisal by university Tutor and FELO in consultation with the Field Teacher 



      (40%)
The university Tutor to whom the student is responsible will assess the student’s development and performance.  The student’s contact with the Tutor and his/her contribution to the tutorial group are important sources of information in this assessment.  
Students are expected to:
· Complete 40 days on placement
· Formulate a personal learning contract consistent with course objectives by day 5 of the placement and continue to review and adjust the contract to maintain its relevance.

· Attend tutorial meetings
· Participate and initiate practice issues for discussion at tutorial group meetings.
· Demonstrate individual learning
· Contribute to the learning of others in the group
· Evidence reflective practice
· Demonstrate their assumption of significant responsibility in the placement agency
· Develop a substantial professional portfolio, following the guidelines in this booklet
· Work throughout the placement to a negotiated and personalised learning contract
· Attend an end of placement interview with the FELO or Tutor to review learning and feedback on the field education process
The Field Teacher will communicate to the University Tutor his/her assessment of a student’s performance on placement.  As well as verbal communication, a mid-placement report and an end-of-placement report will be used to indicate the student’s level of performance.  The university Tutor will continually monitor the student’s performance.  These sources of information will be used by the university Tutor to assess the student’s placement performance.
A pass in the placement performance component requires a student to show that he/she has achieved all the course objectives, evidenced by the following indicators:

Placement Performance Indicators
· Manage the early placement process

· Formulate clear learning needs in relation to FEA experiences
· Negotiate placement in reliable and responsible fashion
· Develop an initial learning plan
· Keep university Tutor or FELO informed as required
· Manage the entire placement process

· Manage time at placement and timely submission of learning plan, assignments, reports and log
· Maintain flow of information
· Monitor and manage developmental learning
· Maintain a dynamic, relevant learning plan
· Ensure a dynamic, educative process
· Contribute to tutorial group

· Attend regularly 
· Participate actively
· Demonstrate reflection and learning
· Contribute to learning of others
· Show respect for and sensitivity to others
· Initiate and analyse practice issues



· Work productively and competently
· Work consistently and effectively
· Work capably and independently
· Initiate and use learning opportunities
· Approach placement work professionally
· Manage difficulties that arise
· Establish productive relationships
· Respond positively to feedback
· Evidence an informed perspective on own professional and personal impact in the workplace
Students are responsible for ensuring that the mid and end of placement reports from the Field Teacher are submitted.
Detailed feedback will be given to the student within 2 weeks of receipt of the Field Teacher’s end of placement report. 

ASSIGNMENT 2 — Two written significant incident/issue analyses (30%)
Two papers each of 1500 words, written in the first person and from a personal perspective, that analyse a significant issue or incident that arises/occurs during placement: one by day 15 of placement and one by day 30. 

Each analysis is worth 15% of the total marks for the course.
These should be submitted to the university Tutor and:

· Succinctly outline the issue or describe what occurred, how the student was affected and his/her reaction/response
· Analyse the dynamics of the situation and outcomes
· Reflect upon the professional issues triggered
· Identify areas for personal and professional development and strategies for change that emerge from the analysis
Assessment criteria
· Succinctness and completeness of description of issue/incident and its effect on the participants 

· Strength of analysis (including response to feedback to Analysis 1 in Analysis 2)
· Extent of reflection of professional issues
· Identification of areas for development and implications for the learning contract
· Clarity and organisation of report and sound referencing.
These criteria apply to both analyses but Analysis 2 should also evidence incorporation of feedback from analysis 1.

ASSIGNMENT 3 – Portfolio (30%)
Due within 5 days of end of placement.
A portfolio in Field Education consists of a number of pieces of written work.  It is expected that the selected documents for inclusion in the portfolio will illuminate the goals that you identified in your contract and work that you have done or contributed to in some significant way.
A number of possible documents for inclusion in a portfolio of placement work are presented below but the list is not exhaustive.

Options for a portfolio include:

· Written letters
· An ethical reflection 

· A written report 

· Examples of agency case notes 
· Work related emails 

· A service plan
· A progress report of a project or research work

· Minutes of a meeting
· A publicity flyer
· A community profile

· A process recording

· A group program.

Please note the following conditions:

1. All work must be the student’s own or in major part their own. The contributions of others to the work must be detailed.
2. To ensure proper confidentiality, all client names must be disguised with pseudonyms, and any other identifying information disguised or removed.

Criteria for the Assessment of Portfolios
In promoting the value of portfolios for learning and self-assessment for students and evaluation and course design for university teaching staff in social work, Alvarez & Moxley (2004, p.93) suggest that portfolios contain four properties that link self-reflection and self-assessment with reality.

The first is that students have to assemble evidence that supports their claims; secondly, claims and their evidence have to be linked to the designated practice standards; in the third place, students need to explain the significance of their practice in a particular field and, fourthly, how this significance makes them distinctive as practitioners.

They state that (p.94):

Unlike the traditional portfolio, the portfolio in social work practice is evidentiary, competency-based, and driven by the significance that students assign to their practice.

Alvarez & Moxley describe an evaluative model and process which they have developed for portfolio work throughout a social work educational program. We have adapted elements of this for use in the evaluation of portfolios in the MBSS, MBSP and DBAH field placements.
The principal criteria on which the evaluation of portfolios will be based are detailed as follows and the questions under each criterion are designed to assist you in selecting appropriate material:

1. Comprehensiveness. 

What components of the practicum are described?  What is the rationale for inclusion?  What effective links are established between these components and the content of course work (e.g. concepts, theories, models)? How wide is the scope of the material presented?
2. Practice competence. 

How does the material illustrate the achievement of professional/degree level standards of work and responsibility during the placement(s)? To what extent is achievement of the course objectives evidenced?   
3. Professional identity. 

To what extent does the portfolio indicate an emerging professional identity the capacity for critical reflection and identification of future learning directions?

4. Organisational context.  

How effectively do the portfolio contents demonstrate knowledge of agency functions and structure?

5. Social context. 

To what extent does the material acknowledge, reflect and comment on significant social issues?

6. Presentation. 

How well is the portfolio material organised, presented and referenced if appropriate?

Reference
Alvarez, A.R. & Moxley, D.P. 2004, The Student Portfolio in Social Work Education, Journal of Teaching in Social Work, vol. 24 (1/2).

Academic Integrity

The university is committed to academic integrity and has policies and procedures in place to ensure academic integrity and manage academic misconduct for all students.

Academic misconduct includes:

· Plagiarism (refer to Section 9 of the University of South Australia Assessment Policies and Procedures Manual 2009)

· Breaches of the examination procedures in Section 6: Examination Procedures of the Assessment Policies and Procedures Manual, presentation of data with respect to laboratory work, field trips or other work that has been copied, falsified or in other ways improperly obtained

· Inclusion of material in individual work that has involved significant assistance from another person, where such assistance is not expressly permitted in this booklet

· Falsification or misrepresentation of academic records

· Other actions that contravene the principles of academic integrity.

Students' work may be checked for plagiarism using a variety of means, including text comparison software. Assignments checked electronically will be held in a database for future matching processes.

More information about Academic integrity can be found in Section 9 of the Assessment Policies and Procedures Manual at: 

http://www.unisa.edu.au/policies/manual/ 


or on the Learning Connection website at: http://www.unisanet.unisa.edu.au/learningconnection/student/studying/integrity.asp 

Submission and Return of Assignments

See above under Assessment details.

Refer also to Extra course information at: http://www.unisanet.unisa.edu.au/extracourseinformation/
Note: information on submission and return of assignments in Extra course information is very important.  Please read it before submitting assignments.
Appendix 

FIELD EDUCATION B
Feedback Form: Placement Performance Appraisal

NAME ………………………………....................................      Mark [         /40]

Management of the early placement process 

Management of entire placement process

Contribution to tutorial group
Productivity and competence in work
Professional approach to placement work

Final comments

Signed: ……………………………….....
Date …………………………………….

FIELD EDUCATION B
Feedback Form: Significant Issue/Incident Analysis [1 or 2]

NAME ………………………………....................................      Mark [         /15]

Succinctness and completeness of description of issue/incident and its effect on the participants
Strength of analysis (including response to feedback to Analysis 1)
Extent of reflection of professional issues
Identification of areas for development and implications for the learning contract
Clarity and organisation of report and sound referencing.
Signed: ……………………………….....
Date …………………………………….

FIELD EDUCATION B
Feedback Form: Portfolio
NAME ………………………………....................................      Mark [         /30]

Comprehensiveness 







/5
Practice competence 







/10

Professional identity 







/5

Social and organisational context 





/5

Presentation 








/5

Signed: ……………………………….....
Date …………………………………….

PLACEMENT CONTACT DETAILS

FIELD EDUCATION B
Student Name:
Address:







Postcode

Telephone:




UniSA email:

Host Agency:
Address:







Postcode

Telephone:




Fax:
Field Teacher:


Position:
Telephone:




Email:

Placement to commence:
_________________________________________
Days and times to be worked: _________________________________________
Placement to finish:

_________________________________________
I, .................................................. undertake to supervise this student during his/her placement at this agency, details of which are documented above

Signed .....................................................
Date ..........................................................
[Student to return this signed and completed form to the Field Education Liaison Officer as soon as the placement is approved so that formal correspondence can commence]
STUDENT DECLARATION/AUTHORISATION FORM

1.
Conflict of interest
I, ………………………………………………………(name of student) confirm that this placement presents no conflict of interest which I have not declared. (eg. financial, familial/intimate relationship, prior connection)

Signed ……………………………….   Date ……………………………..............
________________________________________________________

2.
Information sharing

I, ………………………………………………………  (name of student) authorise my Field Teacher and my field education Tutor or FELO to share information about my progress in this course

Signed ……………………………….   Date ………………………………………
[Student to sign both the declaration and authorisation and return the form to the Field Education Liaison Officer before placement commences]

University of South Australia

School of Psychology Social Work and Social Policy

FIELD EDUCATION B

MID-PLACEMENT FIELD TEACHER’S REPORT

STUDENT NAME: _________________________________________________

1. How would you rate the student’s competence in negotiating the placement with you?

Comments:

2. How would you rate the student’s skills in making a positive personal impact in your agency?

Comments:

3. How would you rate the student’s performance in initiating and formulating a coherent learning agreement?

Comments:
4. What, if anything, has impressed you about the student’s performance as a worker so far? (Comment on specific behaviours)

Comments:
5. What, if anything, has concerned you about the student’s performance as a worker so far?  (Comment on specific behaviours)


Comments:
6. What areas do you believe will require your close supervisory attention in this placement?

Comments:
7. To what extent, at this stage, do you think that the student’s goals are likely to be realised?

Comments:
8. Any other comments?

Signed 
……………………………………………
………………………………………


(Field Teacher) 
(Date)

University of South Australia

School of Social Work and Social Policy

FIELD EDUCATION B

FIELD TEACHER’S FINAL PLACEMENT REPORT

This report has two components.  The first component is completed by the agency Field Teacher and the second component is completed by the student.
This report needs to be completed and made available to the student near the end of the placement.
Copies of the completed form need to be made available to the Field Teacher, student and university Tutor or FELO.

Student’s Name     
 ______________________________________________
Field Teacher’s Name
 ______________________________________________
Part 1: Field Teacher’s Comments

(Illustrate comment with specific behaviours where appropriate)

1. To what extent did the student negotiate effectively and demonstrate professional conduct?
Comments:
2. To what extent did the student show initiative and willingness to undertake tasks?
Comments:
3. To what extent did the student work diligently towards the achievement of goals?
Comments:
4. To what extent did the student seek and respond constructively to feedback and supervision?
Comments:
5. To what extent did the student develop competence in specific work areas?
Please give specific examples:
6. To what extent did the student work cooperatively with others and earn respect?
Comments:
7. Comment upon any areas of work performance that the student needs to address to become a more effective worker, the importance of these areas and the urgency with which they need to be addressed.
8. Do you have any comments that may be useful to the student to prepare for their transition to human service work at the end of his/her degree studies?
Additional Comments:
Signed 
……………………………………………
………………………………………

(Field Teacher) 
(Date)
Part 2:
Student Comments

Please respond to any comments made by your Field Teacher in this assessment and use these pages to cover any issues not raised by him/her.
Student Comments (Continued)
Signed 
…………………………………
……………………………


(Student) 
(Date)

Course calendar—Study period 5, 2009  
	Week
	Dates
	Topic
	Assessment and related tasks

	1 - 13
	28 July  to 7 November 
	40 day Placement 
	Ongoing

	1
	29 July 
	1st tutorial meeting   
	Learning plan (LP) draft due Day 5 of placement

	2
	5 August
	
	

	3
	12 August
	2nd tutorial meeting
	

	4
	19 August
	
	LP resubmission by Day 15 of placement

	5
	26 August
	3rd tutorial meeting
	1st issue/incident analysis due by day 15

	6
	2 September
	
	

	7
	9 September
	
	

	8
	16 September
	4th tutorial meeting
	Mid placement supervisor’s report due day 20

	
	23 &30 September 
	Teaching break (2 weeks)


	

	9
	7 October
	
	

	10
	14 October
	5th tutorial meeting
	2nd issue/incident analysis due by day 30



	11
	21 October
	6th tutorial meeting
	

	12
	28 October
	7th tutorial meeting
	

	13
	4  November
	8th tutorial meeting
	Supervisor’s final report and student response due within 5 days of end of placement

Portfolio due within 5 days of end of placement.


� 	Schön, D. (1991). The Reflective Practitioner: How Professionals Think in Action. Aldershot: Avebury.


� �HYPERLINK "http://www.unisa.edu.au/about/intro/intent.asp"�http://www.unisa.edu.au/about/intro/intent.asp�
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