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Introduction

Welcome

Welcome to Magill Campus students enrolled in the Bachelor of Social Work, Bachelor of Arts (International Studies) and Bachelor of Arts (Aboriginal Studies, Bachelor of Social Work) and students undertaking placement as part of an international exchange arrangement.

Field Education, as with other aspects of education, is a developmental process, with new learning and skills building on an established knowledge and practice base.  Field Education 1 (FE1) which you have completed, is a foundational course in which students establish competence at a beginning level.  Field Education 2 (FE2), on which you are now embarking, marks the beginning of your transition from student to professional social worker and also furthers the process of integrating academic studies with practice requirements and expectations.  Field Education 2 provides opportunities to demonstrate a high level of competence and to undertake guided independent work with clients.

Because of this involvement with students and with the theoretical work of the BSW program, university Field Education staff, Director, Course Coordinator, Field Education Liaison Officers (FELOs) and tutors, are well-placed to provide appropriate support to students and Field Teachers in the practicum.  FELOs and tutors will continue to seek appropriate means of working with Field Teachers in their agencies to create ‘learning and teaching environments’ which will benefit students, agency and university staff and, ultimately, the consumers of services. 
Di Gursansky

Field Education Director and

Acting FE Course Coordinator 2008
Acknowledgements

The Field Education Course Information documents for 2009 have been developed by Di Gursansky as Field Education Director with research assistance from Eddie Le Sueur.  We have valued the contribution from Field Education Liaison Staff and academic colleagues.  In addition Aphy Hughes has played a critical role in presenting the documents in the appropriate University format but also with attention to a style that enables students to use the documents as resources in Field Education.

School Contact Details For Field Education 2, 2009

School of Psychology, Social Work and Social Policy

University of South Australia

Magill Campus

St Bernard’s Road

Magill 5072

Telephone: (08) 83024367

Field Education staff complement in the BSW

Field Education website: www.unisa.edu.au/swp/ (and follow the links)
Field Education Director 
Di Gursansky 


Room:
H1-31


Phone: 
(08) 8302 4379

Fax:     
(08) 8302 4377
Homepage: http://people.unisa.edu.au/Dianne.Gursansky
dianne.gursansky@unisa.edu.au
Field Education BSW Course Coordinator
Marie Kennedy

Room:
H1-25

Phone:
(08) 8302 4350

Fax:
(08) 8302 4377

Homepage: http://people.unisa.edu.au/Marie.Kennedy
Marie.kennedy@unisa.edu.au
Field Education Liaison Officers (FELOs) as at September 2008:  

Louise Butler

Room: 
H1-17

Phone: 
(08) 8302 4464

Fax:     
(08) 8302 4377
Part-Time:
Monday, Tuesday, Wednesday and Friday

louise.butler@unisa.edu.au
Kerry Hoare

Room:
H1-35

Phone: 
(08) 8302 4146

Fax:     
(08) 8302 4377

Part-Time:
Monday, Wednesday and Friday
kerry.hoare@unisa.edu.au
Darlene Wyatt

Room:
H1-35

Phone: 
(08) 8302 4117

Fax:     
(08) 8302 4377

Full-Time

darlene.wyatt@unisa.edu.au
Course Overview

Course Statement

Aim

To enable the student to develop competent professional practice which reflects the integration of social work values, knowledge and skills.
Learning Objectives and Graduate Qualities
Objectives

On completion of this course students should be able to:

1. Demonstrate social work practice guided by a clearly-articulated social work framework of purpose, values/ethics, and knowledge; (GQ 1; GQ 5)
2. Develop a comprehensive assessment for any given situation for potential social work intervention, which incorporates an analysis of the impact of broader societal structures and policies; (GQ 3; GQ 7)
3. Exercise professional judgement in all aspects of social work practice; (GQ 2; GQ 3)
4. Develop appropriate and integrated intervention strategies;(GQ 3; GQ 4)
5. Evaluate the effects and outcomes of his/her intervention; (GQ 3)
6. Explain the broader professional and structural implications of social work interventions and develop possible strategies to address identified issues; (GQ 5)
7. Articulate her/his own professional identity as a social work practitioner; (GQ 2; GQ 4, GQ 6)
8. Demonstrate the application of the Practice Standards for Field Education 2; (GQ 5)
9. Demonstrate the capacity to develop assessments which recognises the impact on class, race, gender, age, disability, sexuality and other structural factors. (GQ 6; GQ 7)
Table of graduate qualities 
The University of South Australia has adopted as institutional policy a statement of seven graduate qualities as the outcomes it seeks for its undergraduates.
A graduate of the University of South Australia;

1. Operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice

2. Is prepared for life-long learning in pursuit of personal development and excellence in professional practice

3. Is an effective problem solver, capable of applying logical, critical, and creative thinking to a range of problems

4. Can work both autonomously and collaboratively as a professional

5. Is committed to ethical action and social responsibility as a professional and citizen

6. Communicates effectively in professional practice and as a member of the community

7. Demonstrates international perspectives as a professional and as a citizen.
Teaching and Learning Arrangements in Field Education

Successful placements depend on a combined effort by students, university staff, field teachers and organisations.  Central to this learning process is the student’s active engagement in and commitment to the opportunities and challenges of learning.

The Field Teacher provides a critical component in this learning through his/her support and ‘supervision’ of the student’s practice.

The preparatory course ‘Professional Development” opens a pathway for each student to embark on this final practice learning opportunity before his/her transition into the profession.
Social Work Practice Standards
The Australian Association of Social Work has been reviewing the Practice Standards for graduates and, along with other Schools of Social Work in Australia, the BSW program team have endorsed the decision to apply these Standards to this School’s field education courses.  The new Practice Standards reflect a refinement of previously presented Standards used in field education, (See Appendix 1) and they will continue to be developed by the Association.
Prerequisite(s)/Assumed Knowledge

Field Education builds on all course content from your degree.  The foundational knowledge, specific practice skill and practice intervention courses provide the basis for application in the placement.  In addition students are expected to be familiar with and to apply the AASW code of ethics in the placement (AASW Code of Ethics, 2nd edn, 2002 and AASW By-Laws on Ethics, 2007).  It should be noted that WELF 4016 Professional Development is the course that needs to be undertaken prior to beginning placement and is offered as an intensive.
There are clear program guidelines that identify successful completion of all courses prior to enrolment in Professional Development and Field Education 2.  
Teaching and Learning Framework for Field Education 
In February 2008, the School of Social Work and Social Policy developed a conceptual framework for its Field Education (FE) courses. The framework, which is summarised here, is built around a number of teaching and learning principles, as follows:

· Participation and Collaboration

· Student Engagement
· Reflective Practice

· Active Learning

· Practice Standards.
Participation and Collaboration

Courses in the School are increasingly based on the premise that practice and practice teaching are a critical focus of human service academic programs. There is recognition of a collaborative partnership between universities and organisations which plan and deliver services. Field Education in fact depends on the combined efforts of the student, academic and FE staff, organisations and professionals who take responsibility for ‘supervision’ which we now term ‘field teaching’ (see later discussion). The direction set by the School is contained in the notion ‘Partnerships for Learning’ which acknowledges the contributions made by the various players in achieving successful outcomes.

Student Engagement
Field Education courses are structured to ensure that each student works through steps to focus on his/her own learning experience, achievements and needs. They assist the student to identify stages in his/her development as a practitioner and to obtain practice opportunities which are relevant to these stages.
Reflective Practice 

The School encourages practice which is based on critical reflection, such as Donald Schön’s (1983) model of reflection in action and reflection on action. It employs a number of techniques to develop reflective analysis in students, such as journals, critical incident analysis, autobiographical work and other narratives.
Active Learning

This concept is similar to and reinforces that of student-centred learning. Consistent with the university’s new teaching and learning framework (2007), what students do rather than what staff do is the central pedagogic focus. Students are expected to be self-regulating learners and FE assessment is designed to promote and measure this capacity.

Practice Standards

The School has adopted Practice Standards in each professional course as a basis for specifying areas of competence that each student needs to be able to demonstrate. In FE in the BSW, these are consistent with and based on Standards developed by the Australian Association of Social Workers (AASW 2008).
These important Standards and related indicators are contained in Appendix 1.

Language to Support Field Education
Some changes in terminology have been introduced to capture significant new directions in Field Education philosophy and practice.  They include the following:

· Field Education Director: Provides leadership in FE teaching across the School and scholarship in this specialised area of professional teaching; contributes to the leadership of the School and provides a voice for FE to establish the supports for effective teaching in this area; leads a development strategy to sustain and extend learning opportunities in FE across professional awards; contributes to FE teaching.  In addition FE Director has delegated responsibility for line management of FELO staff.

· Field Education Course Coordinator: Works collaboratively with the Program Director and FE Director, carries teaching responsibility for the FE courses in specific programs, works directly with the FELOs to support the teaching enterprise, carries responsibilities for developing course material in line with curriculum and manages the teaching enterprise; contributes to the assessment and tutorial work in FE and related practice teaching.  

· Field Education Liaison Officer (FELO): The Field Education Liaison Officer works in the FE team to support FE teaching in the professional programs in the School.  The work includes identification of placement opportunities, development projects around new placement areas and the sustaining of existing areas; assessment of students and the processing of the learning experience.  In addition there are opportunities for FELOs to be involved in research and evaluation projects.

· Field Teacher: The former term ‘supervisor’ has been replaced with ‘Field Teacher’.  The rationale for this change is that the term Field Teacher captures the breadth of the task undertaken in the practice setting.  Professional and location staff members contribute significantly to the learning process.  Obviously they incorporate some ‘supervision’ into the teaching (particularly as they carry responsibility for the standard of service delivery on behalf of the organisation) but they move well beyond this particular focus across the life of a placement.  The proposed title gives recognition to their part in the development of students.  

· Participating organisations: Organisations that support FE placements continue to be given specific recognition in the new FE structure.  Their commitment to the involvement of their staff in the Field Teacher role and provision of opportunities for student learning are valued.  
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Unit Value of Course

13.5 units
Special Requirements 
In Field Education students are expected to successfully complete each element in the stages of the field education process.  Successful completion of the course depends on demonstrated achievement of each stage of the process.  The elements are detailed in the assessment section of this Course Information handbook. 
Police/Criminal Records Checks

The School of Social Work and Social Policy requires all students to undergo a police clearance prior to going on placement. If students have a police record they will be asked to discuss it with the Course Coordinator, Field Education Director or the Program Director. Having a police record does not exclude a student from Field Education; however, it may exclude him/her from placement in some agencies. 
Obtaining a police clearance can be a lengthy process, particularly if an applicant has a common name; four weeks should be the minimum time allowed.

Failure to provide a police clearance by early July at the latest will have serious consequences and result in a delay in placement or possibly a need to change the initial allocation.
The application form for police checks (NPCs) is available on SAPOL's internet site (in PDF format):  http://www.police.sa.gov.au
There is a cost involved in obtaining the clearance. 

Driver’s Licence

Many agencies are unable to offer social work students a placement if they do not have a current driver’s licence.  All students should aim to hold a current driver’s licence before commencing their first Field Education placement in order to avoid being disadvantaged.  

Child-Safe Environments Training Program

It is a requirement of the University of South Australia that all students undertaking Field Education placement complete the one day Child-Safe Environments Reporting Child Abuse and Neglect Training prior to going on placement.  Field Education staff provide several sessions throughout the year.  Students will need to investigate alternative training providers if the times offered do not fit in with their schedule.  
Insurance

The University of South Australia holds insurance coverage for: 

· Personal Accident
· Professional Indemnity and 

· Public Liability
which is relevant to students and organisations involved in placements. 

if you have any further queries about these policies, please contact Ms Leia Homer on (08) 8302 1678 or (ext 21678) or visit:

http://www.unisa.edu.au/fin/Insurance/FAQsInsurance.htm
None of the policies, however, cover damage to agency/organisational vehicles driven by students on placements. Students’ personal cars are not covered by the university’s insurance policies. 

The university discourages students from using their own vehicle while undertaking placement duties.  If a student uses his/her personal vehicle to undertake any duties associated with placement this is done at his/her own risk, unless they successfully negotiate with the placement provider for his/her vehicle to be noted on the placement provider’s insurance policy.  

Students placed interstate or overseas by the university are covered under the University Corporate Travel insurance policy for the duration of their placement. 
University Policies

The University of South Australia continually develops and revises policies affecting corporate, academic and human resources activities. These policies influence the shaping of School and Field Education policies and take precedence in any issue of dispute. Council approves all university policies before being circulated to each Head of School or Unit. 

Honours Students and FE2 in 2009 
In 2009 changed curriculum arrangements for honours students come into effect.  This means that there is an opportunity for a stronger relationship between the field education experience and the development of the thesis.  Honours students will undertake part of the course Professional Development before field education commences (see Timetable).
Honours students will have tutorials to complement learning in the placement and this activity is incorporated into the course requirements for field education.

Field Education staff will work with students in consultation with the BSW honours co-ordinator to develop relevant placement opportunities and to support negotiation of these arrangements.

Learning Resources

Texts
The following list of books on aspects of field education and practice may be useful references on placement:

Bogo, M. & Vayda, E. (eds) 1998, The practice of field instruction in social work: theory and process, 2nd edn, Columbia University press, New York.

Cleak, H. & Wilson, J. 2007, Making the most of field placement, 2nd edn, Thomson Learning, Southbank, Vic.

Cooper, L. & Briggs, L. (eds) 2000, Fieldwork in the human services, Allen & Unwin, St Leonards, NSW.

Healy, K. 2005, Social Work Theories in Context, Palgrave MacMillan, New York.

Rogers, G., Collins, D., Barlow, C.A. and Grinnell, R.M. 2000, Guide To The Social Work Practicum, A Team Approach, F.E Peacock Publishers Inc, Itasca, Illinois.
Royse, D., Dhooper, S.S. & Rompf, E.L. 2007 Field Instruction: a Guide for Social Work Students, 5th edn, Pearson education, Inc, USA.

Walker, J., Crawford, K. & Parker, J. 2008, Practice Education in Social Work: A Handbook for Practice Teachers, Assessors and Educators, Learning Matters Ltd, U.K.
Assessments
Assessment Summary

The elements of the field education process that constitute the assessment requirements are detailed as follows:

	Stage
	Activity
	Timeframe
	Those Involved
	Outcome Expected
	Graduate Quality
	Assessment Value Guide

	Stage 1
	Pre-placement process
	March-July
	Student, Course Coordinator; FELO, Field Teacher and organisation
	Planning for placement; refinement of planning with designated staff member; matching through SONIA and interview with organisation
	4, 5, 6
	

	Stage 2
	Placement Confirmation
	Absolute deadline one week prior to commencement of placement
	Student, FELO, Field Teacher and organisation
	Insurance cover complete and agreement on student involvement in organisation’s work
	6
	10%

	Stage 3
	Learning contract
	Due on the 10th day of placement
	Student, Field Teacher, FELO or tutor
	Confirms tasks, clarifies learning goals and focus of placement
	1, 2, 3, 5, 6
	10%

	Stage 4
	Mid-placement report and presentation 
	Report due one week before mid placement visit; mid-placement visit organised by student
	Student, FELO and Field Teacher
	Reviews progress, redirects goals as needed
	1, 3, 4, 5, 6
	20%

	Stage 5
	Analysis of practice and learning
	Due 40th day of placement
	Student, Field Teacher and FELO, tutor
	Feedback on the assessment criteria for this exercise 
	1, 3, 5, 6, 7
	10%

	Stage 6
	Tutorials
	Fortnightly across the placement 
	Student, Tutor/FELO
	Opportunity to discuss placement experience and learning and identify practice issues/concerns
	1, 3, 4, 5, 6, 7
	20%

	Stage 7
	Portfolio
	Continuous activity
	Reviewed one week prior to mid placement; reviewed at final interview
	Student, FELO or tutor
	1, 2, 3, 4, 5, 6, 7
	20%

	Stage 8
	Final Report and post-placement interview
	Final report due one week after completion of placement.
Post-placement interview due within two weeks of completion of placement
	Student, Field Teacher, for report; student and FELO/tutor for final assessment and grading for the course
	Finalisation of grade
	2, 4, 5, 6, 7
	10%


Pre-Placement
Placement
Post-Placement
Assessment Stage 1 – Pre-Placement Process 

Selection of Placements 

The aim in the Field Education program is to extend and diversify the range of students’ experiences of social work across different settings, organisational structures, intervention approaches, client groups and social issues. In line with this, each placement should provide the student with a new and challenging experience in all of these facets. Each student will normally undertake at least one 'direct service' placement whereby the student provides direct services to an agency's client group. Students are encouraged to broaden the focus of their second placement to include other aspects of social work intervention, such as development of programs and policy, community development, evaluation, research, staff development or project work.

When looking at placement opportunities, students need to identify individual learning needs and then focus on agencies/organisations that offer learning opportunities most congruent with these learning needs. 

The Range of Placement Options

· Local placements

· Rural and Remote (country)
· Interstate

· International (overseas)
Local Placements

Placements are normally organised with agencies/organisations in the Adelaide metropolitan area.  The Field Education team is involved in developing new placement opportunities and maintaining collaborative relationships with organisations that offer placements.  Twice a year requests for placement are sent out to organisations and responses are recorded on SONIA.  The Field Education team provides workshops for field teachers to engage with them around the teaching role they contribute.

Rural and Remote

Over the last two years new opportunities for placements, supported by organisations with sites in rural and/or remote locations, have been established.  These and all options are explained at the pre-placement information sessions.

International (Overseas) Placements

The BSW Field Education program now has partnerships with a number of overseas agencies and schools, and further contacts are being developed. Students considering international placements are advised to first consult with the Field Education Director to discuss the appropriateness and viability of such a placement.  For these students, the intensive courses, ‘Social Work Practice Strategies’ (3rd yr.) and ‘Professional Development’ (4th yr.) are undertaken prior to the student leaving to take up a placement location interstate or overseas.

Only one of the Field Education placements can be undertaken overseas, as specified in the AASW Social Work and Accreditation Standards

For overseas placements planning needs to commence at least twelve months prior to placements.  

Negotiating Placements 
Students are expected to take an active role in the placement negotiation process.  

Given changes occurring in the human services, students are encouraged to view this negotiation process as an opportunity to put into place their social work skills and knowledge they have been developing over the previous three – four years.  A number of agencies are now requesting that students present a detailed curriculum vitae when they attend an interview with a prospective Field Teacher.  A curriculum vitae should highlight relevant educational and employment experience.  It is important for the student to indicate all social work skills and competencies he/she has developed.  

The process can be compared to a job application and interview. Agencies will select a student based on criteria which include:

· The student’s preparation for the interview 
· The student’s presentation at the interview
· The student’s knowledge about the agency, key issues for the client group and the services provided

· The student’s ability to demonstrate and articulate relevant social work knowledge

· Congruity between the student’s learning needs and agency needs and function.
In addition, students need to assess the suitability of the agency for their learning and development carefully.
Use of SONIA/Placement Selection
As indicated in the Assessment Summary, planning for Field Education placements includes refinement of learning goals and needs through discussion with a designated member of the Field Education Team, in most instances matching through the SONIA Student Placement system and an interview with the potential host organisation.

SONIA is the School’s Student Placement System and is administered by the Field Education Team (See Appendix 3).  The process of allocation to placements is assisted by student online interaction with SONIA software, which allows students to preference available places in host organisations (sites).  Students will be notified of the designated week during the year when they are required to submit preferences for a Field Education placement using SONIA.

Final placement allocations are made by the Course Coordinator and Field Education Liaison Officers.  Consideration is given to individual student circumstances, and any conditions that may limit student access to some placements.  Students will be advised of the details of the organisation to which they have been matched and directed to secure an interview time with the nominated Field Teacher.

Important: Once advised of placement match, students are required to contact both the agency and FELO within two weeks or the placement may be re-allocated.
Assessment stage 2 – Placement Confirmation

Placement has to be confirmed in writing at least one week before its commencement.  For this to occur, the agency, the student and his/her FELO will need to have reached agreement about the placement and have organised appropriate insurance cover.  The Placement Contact Details form (Appendix 4) finalises this stage.
Assessment Stage 3 – The Learning Contract
The Field Education Learning Contract is an important document and a tool to ensure the expectations of student and Field Teacher are clear, explicit and in line with the learning requirements for placement.  As such, it needs to be discussed in the first supervision session and agreed to by the student and Field Teacher.  It is then signed by both and a copy forwarded to the FELO.  

It is useful for the contract to be viewed as a working document to which amendments/additions can be made and which can be formally reviewed at mid-placement.

A learning contract is a statement of individual learning needs identified by the student and based on information from his/her academic career to date and discussions with the university Field Education team. It must also set out the student’s responsibility to the host agency and satisfy the requirements of the School of Social Work and Social Policy.  There are certain criteria to be met, therefore. These include:

· Goals in the contract must be related to knowledge, skills or professional development or all three
· The goals must be substantial and central to some core aspects of social work practice
· Goals must be achievable and measurable
· They must be relevant to the student’s identified  learning needs
· They must be relevant to the practice environment/context
· They must be consistent with the university’s academic course requirements and other relevant policies.

Learning needs are stated in terms of goals, objectives and strategies.

A goal is a desired end or outcome, expressed in broad over-arching terms. It is all encompassing and inclusive and is, therefore, non-specific in nature. Objectives, on the other hand, are concrete, specific steps leading to the goal. For example, a goal might be to learn to intervene effectively in cases of alleged child abuse: objectives could include learning the indicators of abuse and neglect, identifying risk factors in various family types, learning to observe and talk to children, building knowledge of child development, identifying local structural and ecological factors possibly contributing to abuse, acquiring skills in analysing and working with family systems, and so on. Not all of this will be attainable in a single placement, particularly given other goals and demands, and attention will need to be given to the opportunities provided by the particular agency and community and also the criteria outlined above dealing with relevance and achievability. Each objective will need to be met through a series of small-scale but essential plans or strategies involving observation, consultation, practice, critical reflection, de-briefing, theoretical analysis and others.  An example of a goal and some objectives and strategies are given in the discussion of the application of standards to goals.

Goals and objectives for FE1 are pitched at a beginning level and are not as demanding in scope or depth as those in FE2. On the other hand, it is assumed that the process will be mastered in FE1 and that this will not require replication in FE2.  

As stressed throughout this document and the BSW courses generally, the learning process is cumulative and developmental. Field Teachers as well as university Field Education staff have a major role in assisting students to identify learning needs and goals. They recognise and affirm emerging skills and future possibilities.

The detailed requirements for the learning contract are set out in the pro-forma at Appendix 6.

Assessment Stage 4 – Mid-Placement Report and Presentation
There is a dual skill required to be a competently practising student; firstly the student has to be able to provide a sound, skilled and ethical service to clients and the community and, secondly, to be able to articulate his/her practice using a broader theoretical base to discuss and explain motivation or rationale for action.

The mid-placement assessment has two written components:

1. There is a mid-placement report (using the pro-forma in Appendix 8) which makes appropriate references to the achievement of Practice Standards at a prescribed level, with selected relevant indicators and examples from practice, and to

2. A portfolio of selected work.
The Practice Standards for student assessment are based on those devised by the Australian Association of Social Workers (AASW), Practice Standards for Social Workers – Achieving Outcomes, 2003, as they are considered a benchmark for the assessment of practice. 
Students in FE2 are expected to demonstrate competence in each of the six Practice Standards, employing a sufficient number of indicators from each one to support this.  They are encouraged to draw on learning from the wide range of subjects studied throughout the Social Work Program to discuss what has guided and informed their practice and illustrate this with practice examples. The level of achievement expected is indicated in the first column of the Progress on Learning Goals, Objectives and Strategies form (Appendix 8) and the Review of the Achievement of Learning Goals, Objectives and Strategies form (Appendix 11) and differs in Field Education 1 and Field Education 2.
There are three levels of achievement for each Practice Standard. They are:

1. The student has been introduced to/exposed to, or has an awareness of the Standard.

2. The student has explored the Standard in depth and is able to analyse it critically.

3. The student is able to employ the Standard in his/her practice and demonstrate this effectively, incorporating appropriate critical analysis.
The envisaged process is as follows:

The student develops goals and objectives based on his/her knowledge base, experience, self-awareness and professional aspirations. (One of the fundamental practice principles emphasised in the course ‘Human Service Intervention’ is that the client should not be over-burdened with goals and objectives. A similar principle applies to the learning contract.  Together, goals, objectives and strategies constitute the body of the learning contract and, as stated, they form the basis of discussion in the first supervisory session to ensure that they fit the agency and community context.

Retaining the same example as in the preceding section, the student should frame his/her goal along the following lines:

Goal: 
To develop the practice knowledge and skills necessary for effective intervention in cases of suspected child abuse.

Objectives could include:
Objective 1:
To learn the indicators of various forms of abuse and neglect.

Strategies:

· Study the relevant literature related to indicators of abuse and neglect

· Engage in focused consultations with colleagues (with whom and timeframe)

· Co-work with experienced practitioners in cases of abuse being assessed

· Attend inter-disciplinary case conferences in child abuse.
Objective 2:
To learn to observe children’s behaviour and to talk to them appropriately.

Strategies:

· Study the relevant literature on communicating with children

· View professional video recordings of interviews with children 

· Arrange participatory visits to children in a variety of locations such as pre-school centres, day care, primary school (with whom and timeframe)

· Engage children appropriately in discussion during case work visits and reflect on performance with Field Teacher.
Given this goal, objectives and strategies, clearly AASW practice Standards 1, 2, 4 and 6 are potentially relevant, with several elements in each possibly being used.  In the learning contract, it is necessary to make the specific link between your identified learning goals and the Standard and its elements.  At the mid-placement and final placement assessment and review, the student will report on the extent to which the goals and objectives have been met, with evidence related to selected indicators. Theoretically, numerous indicators might be relevant but the student only refers to those that were applied. The emphasis is on relevance, critical analysis and reflective practice.
Students are expected to take primary responsibility for leading the mid-placement discussion.  This involves preparation, making introductions and a succinct presentation of approximately twenty minutes.  

It is suggested that students start collecting information for their mid-placement presentation and report as the placement proceeds. The achievement of the Standards should be seen as an ongoing process, using them as a guide for practice activities and a tool for reflection with the agency Field Teacher leading up to the mid-placement visit.  The report, including the portfolio, should be received by the FELO or tutor five working days prior to the mid-placement visit. Failure to comply with this may mean deferment and re-scheduling of the visit.

The student’s presentation, incorporating the written report and the portfolio documentation, should lead to a broad discussion of the placement, involving the Field Education Officer (FELO) or tutor and the agency Field Teacher. This discussion will focus on the student’s learning achievements and practice competence, related to Practice Standards and the goals, objectives and strategies contained in the placement contract. It will identify particular strengths and accomplishments, areas where further experiential learning is indicated and any other significant issues.

If the placement work is considered to be below a pass standard, a strategy for addressing and reviewing this situation will be agreed upon. This may require a subsequent written statement of the outcome to be prepared by the FELO or tutor and formally endorsed by all parties.
At the conclusion of the meeting, there should be an agreement on expectations for the final report, portfolio submission and the post-placement visit.

Assessment Stage 5 - Analysis of Practice and Learning 

The Analysis of Practice and Learning will further reflective practice and analytical skills.  It is an assignment which is reviewed but not graded.  This analysis is an exercise which is to be directly related to the Field Education Practice Standards.  It is expected that the analysis will be approximately 1,500 words in length, in order to cover all necessary aspects. 

The following structure is recommended for the analysis of practice and learning:

· Succinctly describe the selected situation, your role in it and the role of others 
(This may be a practice situation which was particularly challenging or confronting; you may have observed/participated in a meeting/case conference where there were conflicting interests and agendas; you may have had a conversation/experienced a situation in which your view of social work and your identity as a social worker was challenged.) 
· Reflect upon what you did, thought or felt in this situation which made it a learning experience 
· Name the learning that occurred for you in relation to the relevant Field Education Practice Standards   

(For the situation to be significant it is most likely to have had an impact in at least one of these areas).
· Identify the social work skills, knowledge, practice theory or understanding that you could further develop as an outcome of this situation. 

The Analysis of Practice and Learning will be submitted to the Agency Field Teacher for written feedback and a copy subsequently provided 40 days into the placement to the FELO.

Assessment Stage 6 – Field Education Tutorials

Field Education has a fortnightly tutorial from July included as a required component for successful completion of the course.  These tutorials give students the opportunity to discuss their placement in a confidential setting and learn from other student experiences.  Non-attendance at tutorials may place students at risk of failing the course.  All non-attendance must be discussed with the FELO or tutor.
The time spent at Field Education tutorials is counted as placement time. Students who need to travel over one hour from placement to Magill Campus should contact their FELO to discuss arrangements to accommodate this travel time.
There is general recognition in the social work literature that the field placement or practicum is critical in the successful fusion of theory and practice in student learning (Boud, 1999; Regehr, Regehr, Leeson & Fusco, 2002; Clapton, Cree, Allan, Edwards, Forbes, Irwin, Paterson & Perry, 2006; Engstrom & Jones, 2007).  There is also consensus in the literature that the process of integration is cumulative or developmental (Davys & Beddoe, 2000; Gibbons & Gray, 2002; Sowaya, Peleg-Oren, Strange & Geron, 2003) and the preferred contemporary teaching model is some form of articulated system involving a clos relationship between classroom and field (Ryan, Toohey & Hughes, 1996; Sowaya et al, 2003).
If the Field Teacher is legitimately viewed as a significant bridge between university and field, theory and practice, then similarly FELOs and tutors should be seen in a parallel light.  They complete the equation; field teaching and tutorials are both vital components in the integration of theory and practice, having complementary and mutually reinforcing roles.

The purpose of tutorials is not field teaching or ‘supervision’ which belongs in the practice domain and is best seen as a collaborative partnership for learning negotiated between a student and Field Teacher, with appropriate advice and support from university Field Education staff, and which is formalised in a flexible and open learning contract.  Nor is it assessment which is an evaluation of learning and potential conducted by the student and Field Education staff, with contributions from the Field Teacher as appropriate, in order to determine competence.

Tutorials give students the opportunity to discuss their placements in a confidential and safe environment.  They can identify learning which has occurred and indicate further learning required.  Students learn from each other and also from the process of reflecting upon and framing their own experience.  These de-briefing and re-vitalising functions are important as a validation of emerging professional status, particularly for students in their first placement which can be stressful.

The principal purpose of tutorials is to consolidate the integration of theory and practice which should be occurring in the field placement, and also a reflective habit.  They provide opportunities through discussion and structured exercises, such as portfolio presentations, critical incident analysis, role plays, journal and learning log exegesis, case studies and ethical dilemma analysis, for students to relate practical experience to theoretical constructs.  FELOs and tutors support students to work through the field education learning process.

Tutorial content in FE2 has been designed to complement the learning as closely as possible within placement.  As stated earlier, the field education process is cumulative and developmental, with students building on and consolidating their professional competence and identity in FE2, following an introduction to the practice world in FE1.  Some of the assignments are similar in both placements but in FE2 students are expected to engage in more sophisticated reflective practices and exhibit a greater capacity to relate practice to theory.  Tutorials in FE2 provide an opportunity to reflect on the uncertainties, ambiguities and contradictions of practice, the complexity and subjectivity of reality and how a body of consistent practice principles can be developed from this apparent confusion.  At the same time, students have to discover and demonstrate how their practice can play a significant and constructive role in the emancipatory and egalitarian project which typifies social work in the 21st century.

Topics and questions, where included, (as in FE1, not intended to be prescriptive) for FE2 are as follows:

Tutorial 1: Engagement in the placement and preparing a learning contract

Outcome objective: to promote reflection on the agency’s operations and its capacity to assist the attainment of learning goals and objectives, expressed in a learning contract.

Tutorial questions:

· How have the agency’s structure and operations influenced the selection of learning goals?

· How do these goals guide/prescribe practice?

· What other options existed?

Tutorial 2. Exploring the nature and demands of social work practice in this agency setting
Outcome objective: to critically analyse agency services and operations in relation to theories of practice, to critically analyse personal learning and professional development needs.

Tutorial questions:

· What are the agency’s aims?

· How is it structured?

· What services are provided and on what basis?

· How would you describe the agency’s culture?

· What is your projected role/case load and how do these promote/hinder the achievement of competency levels?

Tutorial 3. Social work intervention
Outcome objectives: demonstrate capacity to identify clear intervention strategies and relate them to a theoretical basis; demonstrate capacity to reflect critically on intervention in both intellectual and affective dimensions
Tutorial questions:

· What assessment frameworks have you employed in case planning with the client?

· What theoretical perspectives have you used and why?

· How has critical reflection affected your intervention?

Tutorial 4. Locating practice issues in the broader social context
Outcome objective: to analyse the extent to which ecological/structural issues are addressed by agency functions and practices.

Tutorial questions:

· What evidence is there of structural inequality in the local community?

· To what extent and how are these being addressed by the agency?

· Does the agency have any overt/covert social control functions and what are they?

· How do staff deal with any resultant tensions?

Tutorials 5 & 6: Ethical and practice dilemmas

Outcome objectives: to develop understanding of the aporetic nature of ethical issues and dilemmas; to develop critical reflective skills and judgment; to develop practice wisdom through the creative use of knowledge (empirical and theoretical)

Tutorial 7. On being a social worker

Outcome objectives: to analyse the meaning and responsibility of being a professional, a practitioner grounded in practice knowledge and a practitioner operating in and affecting the broader social/political context.
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Assessment Stage 7 - Portfolios
Introduction: Description and Rationale

A new portfolio structure was introduced and evaluated in FE1 in 2008.  A major part of this initiative was that the portfolio should be continued and developed in FE2.  This provides a developmental process and record as indicated below.  A well-structured portfolio will also provide a valuable resource for job applications and interviews.  It is a statement of professional achievement.
The principles underlying portfolio composition are consistent for both field placements and the rationale from the FE1 Court Information Handbook is repeated here.

This introduction provides the rationale for portfolios as both a learning and assessment method and also addresses the features of a good portfolio in broad terms. In other words, what is a portfolio? What does it contain and how can it be used by students?

Coleman, Rogers & King (2002, p.585) state that:

Portfolios are compendiums of purposively selected student work assigned to enhance learning and show how outcomes are being met. As such, they are more than a folder describing student work. Rather, portfolios are deliberate and focused collections of accomplishments (Hamm & Adams, 1992; Hayes, 1994; Simon & Schatz, 1998). They are done by the student, not to the student and carry the expectation that students take responsibility for their own learning (Paulson et al., 1991).
A portfolio gives the opportunity to portray work on a theme or on related themes, to demonstrate  technical knowledge and competence and to make a statement of personal and professional identity. 

A portfolio should be much more than a random collection of disparate reports and papers. It should be a coherent, related body of work that builds upon itself and/or reveals significant links. There should be continuity and congruence between portfolio documentation in the two placements. The portfolio should demonstrate professional development and the growth of critical thinking and reflective capacity. 

A portfolio should have an introduction which gives a rationale for what is included (and perhaps excluded) and describes the organisational context of the placement. The body of material should match learning goals and objectives for the placement. It should be clearly related to Practice Standards, demonstrating levels of competence and the extent to which desired outcomes have been met. The amount of material included should be sufficient to achieve these purposes as comprehensively and succinctly as possible. The measure is quality, not quantity.

Because a portfolio is progressively assembled, it provides enhanced opportunities for critical assessment and reflection. Decisions to be made about what to include and why help the student develop assessment skills and professional judgment. The process also helps the linkage between practice, academic courses and course material. It allows a better recognition and demonstration of strengths and weaknesses and how these can be utilised or addressed. A portfolio involves a process and has an end product. It is therefore open to both formative and summative evaluations by students and Field Education staff in a collaborative project directed towards higher levels of practice competence.
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Administrative Arrangements for Portfolios
A portfolio in Field Education consists of a number of pieces of written work.  It is expected that the selected documents for inclusion in the portfolio will illuminate the goals that you identified in your contract. With both the mid-placement and final reports, the progressive work in the portfolio should be submitted for review prior to the placement visit. This early submission allows time for the Field Education staff to prepare feedback for mid-placement and to incorporate this into the discussion.

A number of possible documents for inclusion in a portfolio are presented below but the list is not exhaustive.

Options for a portfolio include:

· Letter of referral
· An analysis of an ethical reflection 

· A copy of a written report produced on placement
· Examples of agency case notes

· A case study
· A completed learning log
· An analysis of a critical incident

· Example of communication tool developed for a client

· Case Conference report
· A progress report of a project or research work
· Minutes of a meeting

· A community profile
· A process recording of a client interaction, or
· A group assessment
· Audit of practice skills

· Audit of practice framework.
Please note the following conditions:

1. Work not submitted by the specified due date or below a pass standard may result in a fail mark.

2. All work must be a student’s own, not a reflection of other people’s work. 

3. All work must be sighted and signed by the student’s Field Teacher.
4. To ensure proper confidentiality, all client names must be disguised with pseudonyms, and any other identifying information disguised or removed.

There are some pro-formas and information in Appendix 10 to assist with the preparation of portfolios.

Criteria for the Evaluation of Portfolios
In promoting the value of portfolios for learning and self-assessment for students and evaluation and course design for university teaching staff in social work, Alvarez & Moxley (2004, p.93) suggest that portfolios contain four properties that link self-reflection and self-assessment with reality.

The first is that students have to assemble evidence that supports their claims; secondly, claims and their evidence have to be linked to the designated practice standards; in the third place, students need to explain the significance of their practice in a particular field and, fourthly, how this significance makes them distinctive as practitioners.

They state that (p.94):

Unlike the traditional portfolio, the portfolio in social work practice is evidentiary, competency-based, and driven by the significance that students assign to their practice.

Alvarez & Moxley describe an evaluative model and process which they have developed for portfolio work throughout a social work educational program. We have adapted elements of this for use in the evaluation of portfolios in FE1 and FE2.

The principal criteria on which the evaluation of portfolios will be based are detailed as follows and the questions under each criterion are designed to assist you in selecting appropriate material:

1. Comprehensiveness 

What components of the practicum are described?  What is the rationale for inclusion?  What effective links are established between these components and the content of course work (e.g. concepts, theories, models)? How are continuity and congruence between the learning in different placements demonstrated?

2. Practice competence 

How does the material illustrate the achievement of Practice Standards during the placement(s)?  What is the link between each document and the particular Practice Standard?
3. Professional identity 

To what extent does the portfolio indicate an emerging professional identity and the capacity for critical reflection?

4. Organisational context  

How effectively do the portfolio contents demonstrate and analyse agency functions and structure?
5. Social context 

To what extent does the material reflect and comment on significant social issues?

6. Presentation 

How well is the portfolio material organised and presented?
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Assessment Stage 8 – final report and interview

Both students and Field Teachers are required to complete a Final Placement Assessment and Review Report together. The report needs to provide a summary of the student’s demonstrated abilities in relation to each of the Field Education Practice Standards and a brief statement of the student’s work-related activities during the placement. 

The report is considered at a meeting held at the university between the student and the FELO.  It is a requirement for completion of the placement.

Note:
The final report will include a recommendation for a non- graded pass or non-graded fail.  The FE Course Coordinator determines the final grade.
Assessment – Miscellaneous 

External Field Teaching and Supervision

Those students who do not have a qualified social worker in their placement are provided with external teaching and supervision in a small group at the university, as stipulated by the AASW.  Attendance is required throughout the placement, including mid-study period break, in order to pass the course.  Students have to complete a learning log which becomes a basis for work in the external supervision group.
Tutors in Professional Development

Some students may be allocated a Field Education Tutor who, like the FELOs, is involved in the assessment process. 
Student Files

A Field Education student file is initiated when he/she starts the pre-placement process for Field Education 1, beginning with the submission of the Pre-Placement Planning Form. The files are kept with the Field Education Course Coordinator until the student is assigned a FELO and/or a Tutor.

Placement reports and any other formal feedback are added to the file.  Students have access to all documents in their file and may inspect and copy information but cannot permanently remove any material without permission of the FELO. 

Students may take their file with them after their post-placement interview in Field Education 2; otherwise it will be destroyed. 

It is the responsibility of the student to retain any documents from placement for future purposes.  Please be aware that potential employers at times ask to see FE reports. 

Other Assignment Information

Details of assignment submission and return are listed under each assessment task. Assignments will be returned to you within two to three weeks of submission.

The variability of timeframes in field education means we will not use AssignIT for submission of documents.

Supplementary work is not incorporated into the field education process.  Staff involved in assessment of practice may modify placement timeframes and activities to facilitate learning.  This can mean a student is offered additional time in placement to address a specific learning goal or redefined activities.  On occasion a student may be offered an opportunity to resubmit a learning contract or analysis of practice and learning where there is evidence that revision will allow the student to progress successfully through this stage of the assessment process.  This decision will be endorsed through the FE Course Coordinator.
Field Education courses are not included in the conceded and terminating options because of the professional requirements for demonstrated ability to practice within the AASW endorsed Practice Standards.

Generally, written assignment material is to be a referenced academic piece of work, professionally typed and presented, and using the Harvard referencing system.

Important Information About All Assessment

All students must adhere to the University of South Australia’s policies about assessment. Key information can be found in the Assessment section of Extra course information at: http://www.unisanet.unisa.edu.au/extracourseinformation/ 

Students with Disabilities

Students with disabilities may be entitled to a variation or modification to standard assessment arrangements. Policy for students with disabilities is available at: http://www.unisanet.unisa.edu.au/learningconnection/student/defaultdisability.asp Students with disability or special circumstances will need to discuss their situation initially with their FELO. 

Variations to Assessment Tasks

Students may request a variance to assessment methods, tasks and timelines based on medical, compassionate or religious observance grounds, or community services. Such variations must be requested within the first two weeks of the course (or equivalent for accelerated or intensive teaching). Alternative arrangements due to unexpected circumstances should be discussed with the FE Course Coordinator and confirmed.
Marking Process

Feedback on written tasks in FE2 will be completed by the designated FELO, tutor or FE Course Coordinator.  Students are encouraged to seek clarification on the commentary from the person providing it in the first instance.  If concerns remain, consultation with the FE Course Coordinator may occur.
Academic Integrity

The University is committed to academic integrity and has policies and procedures in place to ensure academic integrity and manage academic misconduct for all students.

Academic misconduct includes:

· Plagiarism (refer to 9.2.2 of the Assessment policies and procedures manual).

· Breaches of the examination procedures in Section 6: Examination Procedures of the Assessment policies and procedures manual, presentation of data with respect to laboratory work, field trips or other work that has been copied, falsified or in other ways improperly obtained.

· Inclusion of material in individual work that has involved significant assistance from another person, where such assistance is not expressly permitted in this booklet.

· Falsification or misrepresentation of academic records.

· Other actions that contravene the principles of academic integrity.

Students' work may be checked for plagiarism using a variety of means, including text comparison software. Assignments checked electronically will be held in a database for future matching processes.

More information about Academic integrity can be found in Section 9 of the Assessment policies and procedures manual at: http://www.unisa.edu.au/policies/manual/ or on the Learning Connection website at: http://www.unisanet.unisa.edu.au/learningconnection/student/studying/integrity.asp 
Submission and Return of Assignments

See above under Assessment details.

Refer also to Extra course information at: http://www.unisanet.unisa.edu.au/extracourseinformation/
Note: 
Information on submission and return of assignments in Extra course information is very important. Please read it before submitting assignments.

Evaluation of the Course

Students are encouraged to complete a Course Evaluation Instrument (CEI) in relation to FE2.  In the post-placement interview, evaluative comments will be sought from the student to further develop field education teaching in the School.
Policies Relating to Field Education

Failure in Prerequisite Course

Students are advised to establish their preliminary grade (final grades are not allocated until the end of year at the Academic Review Meeting) in all programs prior to beginning the pre-placement process or starting placement. It is expected that students will have passed all relevant courses before undertaking Field Education 2.  The preclusion can only be rectified by successfully completing the same course the following year. 

Student Employment During Placement

Particular care must be taken during placement to ensure outside employment does not infringe on the Field Education course. The university, which is charged with a duty to educate, must place the priority of the course above other equally demanding concerns. As such, the student must creatively address the issue of employment and placement responsibilities and make decisions accordingly. 

Part-Time Placements

The equivalent of three full days per week (ie 22.5 hours) in the agency is the minimum acceptable for any part-time placement. 

The limitations of part-time placements include difficulties with a number of agencies  specifically requesting a student who is wanting a full-time placement, being accepted as a regular member of the organisation, time restraints on organisations, availability of supervisors and the FELO (if the placement is extended over a long period of time). Students should give careful consideration to these limitations before pursuing a part-time placement.

Early/Late Placements

Individual circumstances and/or organisational time frames may warrant a student beginning placement before or after the study period begins and modifying the placement schedule accordingly. Early/late placements are acceptable so long as they are suitable to all parties and are organised to begin no more than two weeks before or two weeks after the first day of the study period. Variations beyond these terms must be presented to the FE Course Coordinator for approval. 

Placements in the Student's Place of Employment

The AASW policy statement on placements in a student’s place of employment is as follows:
· In order to provide a breadth of experience and to prevent conflicts of interest between employment and education roles, field education placements are normally undertaken in a different context and organisation (field of practice) from the student’s place of employment.

· This requirement may be waived if the university is satisfied that all other principles and policies set out in this document can be met.  If a placement is undertaken in a student’s place of work, a written agreement signed by the organisation, university and student will be completed.  This will include:

· Agreement that the employee is in a student role whilst on placement and that they are able to meet the educational requirements, principles and policies set out in this document.
· Allocation of learning experiences not involving the student’s routine work responsibilities.

· Protected time whilst on placement that is separate from the duties carried out at work and includes time to complete reading, reflective and learning and assessment activities related to the placement.

· Provision of a field educator who is not the student’s line manager or usual supervisor.

· In exceptional circumstances the student may undertake two field placements in his/her place of employment.  If the university approves this arrangement it must guarantee that all of the principles and policies of this document are met.

SOURCE:
AASW, Australian Social Work Education and Accreditation Standards, March 2008, Canberra, ACT.
Any student wishing to undertake placement as a paid worker needs to have recognition finalised no later than two weeks prior to the commencement date for FE1.  It is not acceptable to negotiate and start placement and then elect to enter a different placement because it offers paid employment.  (See Appendix 4.2 for agreement form.)

Organisational work requirements and university pedagogic requirements clearly intersect but are separate.  Work-related concerns about a student in a paid placement will not necessarily prevent him/her passing the FE2 course provided that they do not indicate serious learning and practice deficiencies which need to be addressed.

It should be noted that students are discouraged from seeking placement where they have an active history of volunteer or service user involvement. As indicated throughout this document, field education is designed to embed experience and practice within diverse settings.

Student’s Responsibilities in Relation to this Course Information Manual
The student is assumed to have read this manual and to understand and abide by the requirements and responsibilities associated with the Field Education program. Issues of uncertainty should be clarified by the student through consultations with the relevant Field Education Liaison Officer (FELO) or the Field Education Course Coordinator. Ignorance of Field Education policies or procedures does not exempt the student from his/her stated responsibilities. Similarly, students are strongly advised to keep copies of all written work submitted, in the event that originals become lost or misplaced.

Allocation of Grades

While the Field Education program relies heavily on feedback from Field Teachers throughout placement and in their final reports, the university retains the responsibility for allocating course grades. In Field Education, this is the responsibility of the Field Education Course Coordinator. In the event a student fails a Field Education course the earliest that course can be repeated is in the same semester the following year.

Field Education programs currently use the non-graded assessment notations of:

NGP = Non-Graded Pass, 
NGF = Non-Graded Fail.

Confidentiality

Students should inform themselves about and adhere to principles of confidentiality contained in the AASW Code of Ethics and to relevant policies and practices in the agency where they are placed.  This is to ensure ethical work with clients, appropriate relations with colleagues and other organisations and to avoid any possible legal action under professional liability.  

Additionally, any serious breach of confidentiality may result in a fail grade in FE2.
Student’s Presentation and Conduct

The student is expected to become as much a member of the agency/organisation as is reasonably possible and, as such, be accepted as an entry level peer among experienced colleagues.  It is anticipated that the student will be extended the same privileges and responsibilities granted to new professional recruits.  In return, the student is expected to approach placement in a manner deemed appropriate for the setting as regards dress, punctuality, workload, organisational responsibilities, and so forth. 

Hours

Students are expected to undertake placement during the operating hours of the organisation, including evening and week-end hours, if they are the organisation's norm. This issue should be discussed fully during the pre-placement process and deemed acceptable to the student before entering into a placement agreement. 

It is the student’s responsibility to keep a timesheet, which should total 500 hours before the placement is completed.  The timesheet has to be counter-signed by the Field Teacher.

Overtime

Often situations arise where students need to engage in official organisational activities that extend beyond the normal working hours. In such cases, the student will follow the policies and procedures of the organisation for recognition of these hours. In the absence of any formal policy, the student will be entitled to deduct an equal number of hours from their regular schedule so long as the time-in-lieu is negotiated satisfactorily with the Field Teacher beforehand.

Absences

If students must be absent from placement, they need to notify their Field Teacher as soon as possible and ensure that they make arrangements to cover work scheduled for the day(s).
Where an absence occurs, arrangements should also be made with the Field Teacher to make up the lost time or to extend the placement completion date.  This needs to be recorded on the time sheet.

Placement Presence

The student is expected to be in attendance at the placement location for the full number of field education hours per week. Placement is to be used for practice experience not for writing academic essays whilst on placement in the agency.  It is expected that students will spend half an hour to an hour during each day for reflection on their practice experiences and examining the integration of theory and how this informs their practice. Regulations stipulated by the AASW are specific as to the hours spent on placement so any deviation from normal policy must be justified.  

Travel and Related Expenses

Travel and other expenses related to getting to and from placement remain solely the student's responsibility. Travel and expenses incurred in the course of undertaking placement activities should be addressed in accordance with the organisation's policies and procedures for professional staff. In the absence of any formal policy, the student should negotiate anticipated costs, payment and/or reimbursement with the Field Teacher prior to commitment to any expense.  It is assumed the student will not suffer any major personal financial hardship in undertaking field education.
When students apply for placement overseas, they are eligible for consideration for a Student Exchange Travel Grant through the University of SA’s International Office.  The eligibility criteria are given at www.unisa.edu.au/exchange/travelgrants-finance.asp#Travel_grants 

Agency Administrative Processes

Students are strongly advised to learn the organisation's administrative processes as soon as possible after placement begins. Each placement differs in this regard. Many of these seemingly mundane issues are reflective of the deeper and substantially more significant organisational culture, power bases and politics. Avoid misunderstandings by learning about them.

Agency Organisational Structure

Students should acquaint themselves with the agency's organisational structure and operational norms.  This provides information about who is accountable to whom, who is responsible for what, and how all the players in the organisation fit together. Knowledge of how the system is structured is extremely useful and may be particularly helpful when trying to determine appropriate behaviour in different situations. 

Agency References

Often students wish to obtain references from previous or current placement agencies/Field Teachers.  Students should first of all check with the FT to ensure that he/she is able and prepared to provide a reference.  The FT should be given sufficient time to respond adequately.  If necessary, the student should be prepared to compose either a draft letter or key points relevant to the placement experience in order to assist the FT to prepare a reference.  This is especially important if the placement occurred some time previously.
Sexual Harassment and Bullying

Sexual harassment is any verbal or physical conduct of a sexual nature 
that is considered offensive. 
It is behaviour that is unsolicited, unwelcome and unreciprocated.

Bullying and sexual harassment are behaviours which are completely unacceptable.  Both can occur in the work place and need to be confronted and dealt with appropriately and in a timely manner.  Sexual harassment and bullying often have effects beyond personal intimidation and unpleasantness.  If they occur, they may interfere with students’ performance in employment or education by creating a threatening, hostile or offensive work or study environment.  Students should familiarise themselves with the placement agency’s policies and procedures on harassment and bullying at an early stage.
It is important to seek help immediately and not ignore sexual harassment 
... it won’t go away.

Students who believe they are being subject to sexual harassment or bullying while they are undertaking Field Education placement need to seek assistance to ensure that the behaviour does not re-occur.

Although the university’s own policy on sexual harassment does not directly cover its students working in other organisations, the university will act as far as is possible to protect students and prevent further incidents from occurring.  The university will work with the other organisation to investigate and resolve complaints of sexual harassment or bullying.

Students who believe they have been subject to sexual harassment or bullying should discuss the matter immediately with their FELO or the Field Education Course Coordinator.  Any concern or complaint by a student will be dealt with sympathetically and confidentially.

Interpersonal Difficulties

On occasions, interpersonal difficulties arise on placement, as is the case in many work situations.  Such an event should not be ignored but dealt with in an appropriate manner.  Frequently, this is best accomplished through discussion with the person concerned.  If this is either not possible or the difficulties continue, the matter should be raised with the Field Teacher, FELO or FE Course Coordinator.

Personal Difficulties

Students on placement are in a situation where they must learn to balance work pressures and demands, academic responsibilities and personal life.  If personal difficulties develop to an extent that threatens the quality of the learning experience, action will be required by the student, the Field Teacher and FELO.  This may involve some reorganisation of the placement or, in some cases, its termination.  The latter decision is made by the FE Course Coordinator or FE Director.  Do not, under any circumstances, attempt to resolve these difficulties through your own initiative, for instance by trying to reorganise placement requirements or abandoning the placement altogether.
Research Placement — University based

Students undertaking a research placement that is university based or under the auspice of the university (as distinct from research that is clearly undertaken by other agencies or organisations) and where human participants will be interviewed will need to seek prior approval for this research through the University’s Research Ethics Committee. 

This procedure may take at least 6-8 weeks and will need to be included in planning and timelines.

APPENDIX 1
Practice Standards for UNISA Social Work Students 
Source:
Derived from AASW Practice Standards for Social Workers, September 2003 

1. Direct Practice 

Practice Objective

The outcome of the student’s direct social work practice is that:

· needs of clients are met;

· their potential is developed; and

· their control over their lives is fostered;

this being achieved through mutual engagement and the application of the student’s knowledge and skills.
Learning Outcome

The ability to engage with individuals, groups and communities in society and apply social work knowledge and skills to meet needs, to enable them to develop their potential and to foster their greater control over their lives.

(Choose relevant elements to demonstrate achievement of or progress towards your learning goals)

	Expected level of achievement
	Indicators (Guide to assist the student to demonstrate achievement of Standard)


	Level of Achievement Expected for Field Education 2

	Element 1.1 
The student has the necessary knowledge, skills and resources to bring to the client situation.


	· The student is able to make an appropriate assessment of the client’s situation.

· The student assesses that they have the necessary knowledge, skill and resources to work with the client situation.

· Where the student does not have the necessary knowledge, skill and resources to work with the client, then the student is able to recognise this and refer the client to another worker or agency.

· The student undertakes relevant training or professional development activities (including consultation) to develop the identified knowledge and skills. 
	3

	Element 1.2 
The client is made aware of the nature and extent of the social work service being offered and this information is recorded by the student.

	· The student explains the service available to the client and outlines any limitations. 

· The student maintains accurate recorded information regarding the service offered and any limitations.


	3

	Element 1.3 
The client is involved, as far as possible, in developing a service plan with the student and in its implementation, the strengths and capacities of the client being acknowledged and respected.
	· The student ensures that opportunities are provided for the client to be involved in information sharing and decision making throughout the service delivery process.

· The client is assisted to determine what service they wish to accept within the limits of their capacity.

· Involuntary clients are given the opportunity to participate in decision making, as far as possible, in their particular circumstances.

· In those aspects of service planning where the involuntary client has no choice about the plan, the student assists the client, as far as possible, to understand the plan of action.

· A Service Delivery Plan is prepared with a client wherever possible.

· The plan outlines services being offered, objectives and planned outcomes, how these are to be achieved and the reasons for their inclusion in the plan.

· The plan includes provision for regular reviews of progress, noting the outcomes of each review and inclusion of any decisions to amend the plan.

	3

	Element 1.4 
The social work assessment and the intervention taken is appropriate to the client’s situation, in keeping with ethical and legislative requirements and directed towards appropriate outcomes reached in agreement with the client wherever possible.
	· Relevant information is gathered regarding the client situation.

· The client situation is assessed including identification of all relevant factors that impact on the client.

· The nature and level of risk for the client, the social worker and others is assessed, and appropriate intervention is taken in relation to the level of risk.

· The client’s understanding of the situation and their strengths to deal with it are assessed.

· The student acknowledges and respects the strengths and capacities of the client in the mutual development of the Assessment Plan.

· Appropriate social work knowledge and theory is identified as a basis for offering a social work service.

· Legislative and organisational requirements and considerations are identified and explained to the client.

· As appropriate, relevant others are involved in, or advised of, the proposed plan.

	3

	Element 1.5 
The student is aware of the relationship between the client and their social environment and takes appropriate action.
	· The student identifies policy issues and contributes to policy development to the extent that it is practical and possible.

· The student takes appropriate steps to address organisational and system change to the extent that it is practical and possible.

· The student contributes knowledge and skills to the planning and development of appropriate services to the extent that it is practical and possible.

	3

	Element 1.6 
The student ensures that records are kept and maintained in accordance with ethical principles and agency requirements.
	· The student ensures that they are aware of the record keeping system in the agency.

· The student is aware of who might see or use his or her records.

· The student prepares records for the client to see or have access to as instructed by their Field Teacher and in accordance with relevant legislation and agency policy.

	3

	Element 1.7 
The student ensures that reports accurately and objectively reflect client circumstances, in keeping with ethical principles and legislative provisions.
	· The student prepares reports using only information that is relevant to the purpose of the report.

· The student presents information in the report in an objective manner, with assessments, recommendations and decisions supported by relevant information.

· Legislative implications and/or requirements are clearly identified and stated, together with any associated client information and/or action to be taken.

	3

	Element 1.8 
Within the multi disciplinary team, the student maintains social work principles, values and practice whilst acknowledging the practice base of other disciplines.
	· The student can identify and articulate the domain of social work practice.

· The student contributes discipline specific social work values, principles and practice to team activities as required.

· The student negotiates respectfully with colleagues from other disciplines. 

· The student must articulate the social work purpose, function and Role as part of this indicator.

	3

	Element 1.9 
The student recognises the need for supervision and, when necessary, obtains advice.
	· The student seeks supervision, consultation and advice from an appropriate person when necessary in relation to specific client situations.

· The student actively participates in the supervisory process within the agency in which the student is undertaking their placement.

· The student utilises supervision as part of their development to enhance knowledge and skills in direct practice.

	3

	Element 1.10 
When necessary, the student recognises the need for, and arranges a referral to, a relevant service provider and/or for termination of the social work service. 
	· The student encourages the client to play a central role in the referral process.

· The student provides information for the client to allow maximum choice in the decision making regarding referral.

· The student is able to recognise when the service no longer serves the interests or needs of the client.

· Where necessary, other relevant options to meet client needs are identified in consultation with the Field Teacher. 

	3

	Element 1.11
The student advises the client of their right to query the student social work service provided and the avenues and procedures to follow if the client wishes to do so.

	· If any concerns are raised by the client during the provision of the student social work service, the client is reminded of their right to query the level of appropriateness of the service, and informed of how they might proceed.
	3

	Element 1.12 
The student seeks feedback from the client in the evaluation of service provision and uses this to improve future practice.

	· Progress and service provision are regularly reviewed with the client.

· The student seeks and obtains feedback from the client at the conclusion of the provision of service.

· Feedback is reviewed and the student’s practice is changed when appropriate.
	3


2. Service Management

Practice Objective

Client needs, organisational goals and community expectations of the service are met in the most appropriate manner, as far as possible, using social work knowledge, skills and resources.
Learning Outcome

The ability to appropriately manage service provision and practice in ways that meet the needs of individuals, groups and communities in society, as well as organisational goals and community expectations of the service.

(Choose relevant elements to demonstrate achievement of or progress towards your learning goals)

	Expected level of achievement
	Indicators (Guide to assist the student to demonstrate achievement of Standard)


	Level of Achievement Expected for Field Education 2

	Element 2.1 
The student’s practice is consistent with the five basic values of social work practice: human dignity and worth, social justice, service to humanity, integrity, and competence.

	· The student is able to articulate how their practice is consistent with the five social work values.

· Social work values are the focus of the student’s social work service.


	2

	Element 2.3 
The student advocates for resources to meet client rights and needs.
	· The student ensures that they practice with a client-focus by, ensuring clients participate in decision making processes and have access to information.

· The student aims to address client needs and/or preferences.
	2

	Element 2.5 
The student demonstrates effective teamwork and communication.
	· The student communicates effectively with internal and external colleagues and stakeholders.

· The student utilises the communication systems that are used in the agency in which they are on placement.

· The student uses effective teamwork strategies that are used in the agency.

	3

	Element 2.6 
The student takes responsibility for delivering an efficient and accountable service.

	· The student is able to utilise their time effectively and appropriately.

· The student is able to articulate how they demonstrate their accountability to the agency and the profession.
	3

	Element 2.7 
The student arranges for appropriate supervision with the supervisor.
	· The student initiates a supervision plan in consultation with their Field Teacher.

· The student outlines their professional supervision needs to their Field Teacher.

· The student has regular formal and informal supervision and when this is not occurring, is able to discuss this with the Field Teacher.
 
	3

	Element 2.8
The student engages in appropriate training and development.
	· The student identifies any training and development needs that they may have related to the tasks that they are expected to undertake.

· The student undertakes appropriate training and development opportunities that are presented.

	3

	Element 2.9
The student seeks debriefing following a crisis, critical incident, difficult situation or traumatic circumstances.

	· The student seeks debriefing and or support in a timely manner.

· The student reports any critical, traumatic or difficult incidents to their Field Teacher and/or the university as appropriate.
	3

	Element 2.10
The student uses agency resources for the purposes for which they are granted and accounts accurately for their use.

	· The student is able to articulate any items of expenditure.

· All agency administrative and accounting procedures are followed by the student.
	3

	Element 2.12
The student is knowledgeable about and is able to use the policies and procedures of the agency.

	· The student is aware of the policies and procedures in the agency.

· The student applies agency policies and procedures.

· The student is aware of how any policies and procedures conform to relevant legislation.
	2


3. Organisational Development and System Change

Practice Objective

The student’s knowledge of organisational systems and processes and societal systems is applied in such a way that inequalities are identified and appropriate action is taken, with the result that social barriers, inequality and injustice are reduced.
Learning Outcome

The ability to apply knowledge of organisational systems and processes and societal systems, to identify inequalities, and to act to reduce social barriers, inequality and injustice.

(Choose relevant elements to demonstrate achievement of or progress towards your learning goals)

	Expected level of achievement
	Indicators (Guide to assist the student to demonstrate achievement of Standard)


	Level of Achievement Expected for Field Education 2

	Element 3.1 
The student demonstrates knowledge and understanding of organisational systems and processes and of wider societal systems.
	· The student is able to outline key systems and processes in the organisation which affect, or have the potential to affect, the well being of clients.

· The student is able to identify wider social systems and how these impact on clients in terms of access to service, social justice and distribution of resources to meet needs.

	3

	Element 3.2 
The student has made an analysis of organisational systems and processes and the extent to which these are responsive to the needs of the client.
	· The student is able to identify key organisational systems and procedures. i.e (eligibility criteria; application processes; referral procedures; guidelines; decision making, review and appeal processes; interview and other administrative proformas; other relevant formal and informal practices and procedures).

· The student is able to analyse these and is able to explain how they impact on the clients, identifying those which are responsive to client needs, those which are not and why this is so.


	3

	Element 3.3 
The student works with the client and the organisation so that the client receives the most appropriate and effective service from the organisation.
	· The student works with the clients and other staff in the organisation so that relevant, easily accessible information regarding the organisation and its functions and procedures is available to clients.

· The student discusses any difficulties regarding organisational information with their Field Teacher so that improvements may be made by the organisation or an explanation of the limitations of the service be given to the client.

· The student contributes to any development and use of feedback processes of the organisation in consultation with their supervisor.
	3

	Element 3.4 
The student demonstrates knowledge and understanding of organisational change and development processes.

	· The student identifies key elements of organisational change.

· The student is able to give examples of organisational change and the impact on the core business of the organisation.
	3

	Element 3.6
The student is aware of, and assists clients to make appropriate use of, internal organisational review, complaint and appeals process, as well as external administrative and other appeal processes when relevant.

	· The student is aware of appropriate decision making, review and complaint processes in the agency and is able to apply when required.

· The student ensures that clients are provided with information regarding decision making, review and complaint processes in the agency.


	3

	Element 3.10
The student identifies the need for change in wider societal systems and raises this appropriately for consideration and possible action.

	· The student is able to discuss the need for change with colleagues and other students in broader systems.


	3


4. Policy 

Practice Objective

The well-being of clients, especially those who are neglected, vulnerable, disadvantaged or who have exceptional needs, is improved through the student’s:

· promotion and implementation of policies and practices which would achieve a fair, equitable and effective allocation of social resources; and

· identification of inappropriate or inequitable policy goals and outcomes.

Learning Outcomes

The ability to apply social work knowledge and skills to identify inappropriate or inequitable policy goals and outcomes, and to promote and implement policy which achieves equity and effective distribution of social resources.
(Choose relevant elements to demonstrate achievement of or progress towards your learning goals)

	Expected level of achievement
	Indicators (Guide to assist the student to demonstrate achievement of Standard)


	Level of Achievement Expected for Field Education 2

	Element 4.1 
As part of their practice, the student identifies the policy context in which they work and determines whether it is consistent with social work values and principles.

	· The student is able to identify the main policy issues and provisions relevant to their practice context.

· The student is able to identify when the main policy provisions relevant to their work context impact on clients in a way which is inconsistent with social work values and principles and the reasons for this.
	3

	Element 4.2
The student identifies aspects of policy, relating to their practice context, which are inappropriate, inconsistent or inadequate and is able to explain why this is so.


	· The student is able to identify policy that is inappropriate, inconsistent or inadequate and provide a rationale to support the assertion.


	3

	Element 4.3
The student is able to articulate policy appropriate to their placement context which reflects social work values and principles, client needs and social justice principles and issues.

	· The student identifies appropriate policy issues.

· The student is able to explain the rationale behind the policy and its appropriateness.


	3

	Element 4.8
The student contributes to increasing public awareness of client needs and social justice issues generally and in specific circumstances when they arise.

	· The student contributes to public awareness – contributing to initiatives in their placement context. 

· When the opportunity arises, the student responds to requests for information and comment on policy issues.


	2

	Element 4.9
The student is able to identify circumstances in which policy requirements or directions in their placement context raise social work ethical issues and are able to deal with this appropriately.


	· The student is able to recognise an ethical issue when it arises.

· The student raises the issue with their Field Teacher and discusses possible solutions.


	3

	Element 4.10
The student uses approaches to policy development, review and change which maximise client involvement and contribution.

	· The student is able to identify appropriate ways in which this could be done.

· The student manages client involvement appropriately.
	2


5. Research

Practice Objective

Client needs, organisational goals and social policy are addressed through the application of the student’s values, knowledge and skills in the research process.

Learning Outcome

The ability to apply research knowledge and skills to undertake ethical research and disseminate findings, and to utilise research in practice to address the needs and aspirations of individuals, groups and communities in society, and to further organisational goals and social policy.

(Choose relevant elements to demonstrate achievement of or progress towards your learning goals)

*
A student undertaking a research placement must choose a progress report of the project or research as a Portfolio Piece; 

	Expected level of achievement
	Indicators (Guide to assist the student to demonstrate achievement of Standard)


	Level of Achievement Expected for Field Education 2

	Element 5.1
The student conducts all aspects of research consistent with the five basic values of social work practice: human dignity and worth, social justice, service to humanity, integrity and competence.

	· Research questions chosen are based on the five basic values of practice. Research is directed at the resolution of social work problems in practice and policy.

· The relationship between the student researcher, research colleagues, and the subjects of research is based on the five basic values of practice.


	2 or 3 depending on placement location and research focus of placement

	Element 5.2
The student conducts all aspects of research within the constraints of the AASW Code of Ethics and the Legal Framework for the management of ethical research such as the operations of the NH&MRC.

	· Research activity is consistent with the NHMRC National statement on ethical conduct in research involving humans 1999 which provides the framework for the conduct of research with human subjects.


	2 or 3 depending on placement location and research focus of placement

	Element 5.3
Research activities are based on a solid understanding of research principles and research methods.
	· The student researcher demonstrates a range of skills in searching out knowledge for practice. These include skills in searching data bases and other library sources.

· Student researchers demonstrate a knowledge of a range of specific research methods, their limitations and application.

	3

	Element 5.4
The student’s practice is informed by the evidence based research in the area of practice.
	· The student clearly articulates the connections between social work practice and the knowledge base for practice.

· The student regularly updates knowledge and skills through professional development activities such as systematic reading of the research literature and the attendance of conferences, seminars and workshops.


	3

	Element 5.5
The student shares the outcomes of research with colleagues so that the research product is available to other practitioners.


	· The student submits research findings to the scrutiny of their supervisor and agency.


	3


6. Education and Professional Development 

Practice Objective

The student recognises the importance of continually increasing their knowledge and skills and is committed to, and actively engages in, a process of continuing education.

Learning Outcome

The student recognises the importance of, and a demonstrated commitment to, continually increasing their own knowledge and skills through the process of continuing education.
(Choose relevant elements to demonstrate achievement of or progress towards your learning goals)

	Expected level of achievement
	Indicators (Guide to assist the student to demonstrate achievement of Standard)


	Level of Achievement Expected for Field Education 2

	Element 6.2
The student includes supervision as an important part of their professional education.
	· The student participates in and contributes to regular supervision.

· The student uses supervision to develop their skills and knowledge.

· The student uses supervision to identify their professional education requirements. •The student uses supervision to develop a greater understanding of the organisational, social, economic and political contexts in which they are undertaking their placement.

· The student uses supervision to reflect on interventions made in their practice to assess their appropriateness and effectiveness.


	3

	Element 6.3
The student is involved in constant reflection on practice.
	· The student is able to identify and articulate their emerging social work identity.

· The student is able to discuss the challenges they may face with the interface between their professional and personal identities that may confront them in their practice context.

· The student is able to articulate how learning through reflective processes has informed, confirmed or altered practice approaches.

· The student is able to discuss the theoretical approaches or frameworks that have assisted reflective processes.

	3

	Element 6.4
The student views their own development as an ethical practitioner as essential.

*If a student chooses this section they must also choose to provide an analysis of the ethical dilemma for their portfolio.

	· The student reflects on the ethical dilemmas arising in their practice.

· The student draws on appropriate resources when faced with an ethical dilemma. These resources include their Field Teacher, colleagues and university staff.


	3

	Element 6.5
The student conducts or participates in research that informs their practice and contributes to the understanding of issues facing individuals and communities.
	· The student keeps abreast of developments in research to ensure their practice is consistent with theoretical knowledge and understandings.

· The student incorporates a research component into their work wherever possible.

· The student incorporates the results of social research undertaken in their community in a way that ensures that the service they deliver is as relevant and appropriate as possible.

	2

	Element 6.6
The student incorporates research, knowledge and understanding of the changing needs of their community into their social work practice.

	· The student is aware of the changes taking place in the community and the ways in which those changes may have an impact on the needs of individuals and groups within the community.

· The student is aware of the social, economic and political factors affecting the community.
	2


appendix 2
FIELD EDUCATION PLACEMENT PLANNING FORM
University of South Australia

School of Psychology, Social Work and Social Policy - Bachelor of Social Work
By the time you receive your Handbook the FE staff team will have sent you a planning form with relevant dates for FE2, 2009.  The form itself is appended here for information only as a record of the FE process that you are engaged in.
FE team

University of South Australia – Bachelor of Social Work – Field Education 2 – 2009
Placement Planning Form

Program enrolled in (please circle)  
MBSW

MBAS

MBSI

Name:
_____________________________________________________________
Address:  
_____________________________________________________________

__________________________________
Post Code: ____________
Telephone: 
Home  ____________________________ 
 Mobile
_________
UniSA Email :
 ____________________Note: All email correspondence will be via UniSA email.
I have a Driver’s Licence



 

Yes

No

I have a current police clearance
 



Yes
    
No

I have completed a full day (7 hours) Child Safe Environments Training 
(Mandatory Notification Training) Program in the last three years
Yes
 
No 

I have a Disability Access Plan





Yes

No

When do you plan to commence your field placement? (please circle)
SP5 date:

(27-07-2009) 


Two weeks prior 
Two weeks later
Note: Honours commencement date late April 2009.
How many days per week do you wish to be on placement? (The minimum is 3 days per week in the agency.) Full time placement is 5 days per week. 

 __________ days

Please note the Field Education 1 Placement is 500 hours. 

Are you pursuing an international placement?  



Yes

No (negotiations for this must already be in process)

If so, what location? _________________________________________________________________________
Are you pursuing an interstate placement? 



Yes

No

If so, what location? _________________________________________________________________________
Are you pursuing a rural/remote placement?



Yes

No

If so, what location? _________________________________________________________________________
Will you be enrolled in any other courses in Study Period 2, 2009?
Yes

No

Please specify which courses _________________________________________________________________________
Please note: If you have not completed all courses you need to speak with the Social Work Program Director
Learning Goals:  Please describe your learning goals for Field Education 1 under the headings below.  This section is particularly important.  The more clearly you are able to articulate your individual learning goals the more possible it will be to secure a placement which matches your goals.  Please include as many individual goals as you wish.

Skill Development:

_________________________________________________________________________

_________________________________________________________________________
_________________________________________________________________________

_________________________________________________________________________

Increased Knowledge:

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

Professional Development:   

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

Fields of Practice where you have an interest in undertaking placement  (Indicate three preferences – in order of preference)
1.

2.

3.

Are there particular population groups with whom you are interested in working (eg youth, aged, culturally and linguistically diverse populations, Indigenous people)?

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

Comment upon why you have chosen these areas of practice and population group(s) and how they relate to your learning goals.

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

Are there any areas of social work practice you do not wish to be placed in? Please explain why.

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________
If you have a confirmed placement, please provide the agency and Field Teacher details below and indicate the FELO that you have been liaising with in relation to this.

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________
_________________________________________________________________________

Have you made contact with any agencies? If so, please name them, as we need to know which agencies have been approached outside the formal university process.

_________________________________________________________________________

Are there any special circumstances to be considered in negotiating placement (such as special needs because of health or other factors)?  Please specify:
_________________________________________________________________________
_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

Please attach a curriculum vitae (a copy of this is also to be used when you attend an interview with your prospective agency Field Teacher) which includes: 
· Your personal details 
· Educational background

· Previous field placements 
· Paid employment

· Volunteer experience and  
· Other qualities and skills.

APPENDIX 3
INSTRUCTIONS FOR CHOOSING PLACEMENT PREFERENCES ON SONIA
Instructions for choosing placement preferences on SONIA

1. It is recommended that all students check that their details are correct and accessible on SONIA before the time comes for them to select preferences. Follow step 2 and step 3 below, then click on the menu option SUBJECTS to view your current subjects. If the relevant subject(s) are not listed as current subjects, you will not be able to select your preferences on SONIA. You should contact Student Enrolments to rectify enrolment issues as soon as possible to ensure that you can access the preferences when they come online. 

2. To log in to SONIA, click on the Student link in the Login box to the left hand side of the screen. This will take you to the login page, where you should enter your student ID number and Password (surname) in the spaces provided, then click the Continue button below. 

3. You will be notified via email and in lectures exactly when the preferences will be available on SONIA. For three days prior to preferences being available, you will be able to login to SONIA and view a listing of the available agencies and places. To do this, follow steps 2 and 3 above and click on the PREFERENCES menu option.

4. On the preferences page, you will see placement blocks for which you have been allocated to a group. If the agency listing is available, you will see a link to [View Available Sites]. When preferences for the block become available, you will also see on this page a link to [Enter Preferences]. Clicking on this link will take you to the Preference Entry page. 

5. To enter your first preference, select your preferred agency from the list of available sites provided. (To view the list, place the cursor in the box for Preference 1, then click on the small arrow on the right hand side of the box. You can scroll up and down to view the various preferences. Click on one of them to insert your first preference.) 

6. Repeat the step above to select preferences 2-5. Please note that preferences must be unique. You will not be able to submit your preferences if you have selected the same site more than once. Once you are satisfied with your preferences, click on the Submit button to submit your preferences. Note that you will not be able to modify your preferences after they have been submitted, so please double check before submitting.  

7. When you have finished using SONIA, please log out of the web site by clicking on the LOG OUT menu option. IMPORTANT: Please note that SONIA has a time limit of 5 MINUTES after which time you will be automatically logged out, and will need to log back in to continue. 
8. You will be advised of your placement allocation by the FELO to whom you are allocated.

ADDENDUM: The Field Education Team does its utmost to allocate students to one their five preference; however there is no guarantee that it is always possible. Due to the limited number of placements and unforseen circumstances (closures, etc), students are sometimes moved from one of their preferences to another or, in fact, may be allocated to a different venue altogether. 
APPENDIX 4.1:  

PLACEMENT CONTACT DETAILS___________________________
PLACEMENT CONTACT DETAILS
FIELD EDUCATION 2
WELF 4019
STUDENT NAME:
________________________________________________________________
HOST AGENCY DETAILS:
Host Agency:
___________________________________________________________________

Address:
___________________________________________________________________


____________________________
Postcode:
____________________

Telephone:
____________________________
Fax:

____________________

Field Teacher:
___________________________________________________________________

Position:
___________________________________________________________________

Telephone:
____________________________
Email:

____________________

PROPOSED PLACEMENT ARRANGEMENTS:

Placement to commence:
______________________________________________________

Days to be worked:
______________________________________________________

Hours per week on placement:
______________________________________________________

Placement to finish: (approx):
______________________________________________________

I, ……………………………….............................. undertake to supervise this student during their placement at this agency, details of which are documented above.

Signed:
_____________________________


Dated:
_____________________________

Student to return this signed and completed form to the Field Education Liaison Officer as soon as the placement interview has occurred and both student and Field Teacher agree on the proposed placement so that the confirmation process can occur.
APPENDIX 4:2

PLACEMENT CONTRACT 

(PLACE OF WORK AND/OR PAID PLACEMENTS)
[image: image3.png]University of
South Australia




School of Psychology Social Work and Social Policy
Agreement between {an agency} and the UNIVERSITY OF SOUTH AUSTRALIA in RELATION TO A FIELD EDUCATION PLACEMENT IN A STUDENT’S PLACE OF EMPLOYMENT on behalf of:

Name of Student:
__________________________________________________________________

Program Studying:
__________________________________________________________________
Name of Agency:
__________________________________________________________________
Agency Address:
__________________________________________________________________
Agency Phone Number:
__________________________________________________________________
Field Teacher:
__________________________________________________________________
Placement Dates:
__________________________________________________________________
I/we, the undersigned, agree that whilst _________________________________ is employed by _____________________________________________ agency, I/we support the student role and learning needs as set down by the 

( AASW 


( AIWCW


( ASORC
for the period of the placement outlined above.  The learning environment will include: 

· Regular supervision of at least 1 hour per five placement days

· Regular attention to and review of learning goals as identified in learning contract

· Determination of these goals via a consultative process involving UniSA liaison staff, field teacher and student

· Protected reflective time allocated as part of usual duties (of at least 30 minutes a day)

· Negotiated research and preparation time away from placement for completion of placement tasks

· Allocation of learning experiences not involving the student’s routine work responsibilities

· Time allocated as part of usual duties to attend the required university tutorials or time to do the alternative learning tasks required online

· Staff/team willingness to support the student in their student role

· Provision of a field teacher who is not the student’s line manager or usual supervisor

· Field teacher’s contribution to student’s assessment via production of required reports and involvement in visits.

University staff will be involved in the process of the placement as indicated in the relevant Course Information Booklet (CIB) to monitor the quality of work undertaken and learning experiences offered.  UniSA staff make the final decision in allocating a grade.
In the event of difficulties on placement identified by any party, we agree to follow the guidelines as set down in the relevant CIB.

Signed:

	____________________________
	___________________________
	___________________________

	Field Teacher
	Student
	Field Education Liaison Officer



	____________________________
	___________________________
	___________________________

	Date:
	Date:
	Date:


APPENDIX 5:

 FINANCE UNIT FS23 – PLACEMENT INSURANCE _____________
	
[image: image4.wmf]
	UNIVERSITY OF SOUTH AUSTRALIA
Finance Unit FS23
PLACEMENT DETAILS

(STUDENTS ON PLACEMENT, FIELD TRIPS, SITE VISITS, WORK EXPERIENCE)


INSTRUCTIONS:

Ensure this form is completed fully and signed by both parties. Do not send this form to the Insurance Office unless it has been authorised by UniSA.  Copies to:
1) UniSA Division/Area 
2) Host Organisation 

3) Student undertaking the placement

4) The UniSA Insurance Office
Further details and questions regarding Insurance are to be directed to Insurance Officer, University of South Australia, 101 Currie Street, Adelaide SA 5000, leia.homer@unisa.edu.au , Ph +61 8 8302 1678, Fax +61 8 8302 1699 
FOR INFORMATION:

Students who have received UniSA approval to undertake a Placement with a Host Organisation will be provided with the following Insurance Cover:

· Professional Indemnity - For a breach of professional duty and/or the execution of professional activities by reason of act, error or omission.

· Public Liability - For negligence of our student resulting in bodily injury and/or property damage. 

· Personal Accident – Loss of income benefit for students that suffer an accident on placement which prevents them from earning their usual form of income.  Permanent Disablement and Accidental Death benefits also apply.  Medical expenses should initially be claimed on Medicare or Private Health insurance as applicable.  For further information see http://www.unisa.edu.au/fin/insurance/student_placements.asp.

· Medical Malpractice where applicable.
All insurance policies are subject to policy definitions; Limits of liability; Duty of Disclosure; Cover benefits and conditions; Exclusions and Applicable excesses not listed on this form. The above is for general information only.

This is not an employment agreement. No payment for services is to be received by the student.  No Workers Compensation applies 
	Student(s) Name
	

	Date of Placement
	

	Program of Study
	
	UniSA Division/Area
	

	UniSA Contact Person
	
	Telephone
	


	Host Organisation
	
	Contact Person
	

	Address of Placement
	
	Telephone
	


	AUTHORISATION:

	University of SA:
Select type of Placement:
(
Placement essential to course within program, where placement forms part of assessment.

(
Non-essential Placement arranged by UniSA for relevance and benefit to course.

· Work Experience arranged by student with relevance and benefit to course.

	Authorised supervisor:
Date:
Phone No:

	Host Organisation:
For accidents arising out of the negligence of the Host Organisation.  (UniSA provides Public Liability cover for bodily injury and property damage caused by our Student).  Select:

1.
(
This organisation holds current our own Public Liability Insurance policy; or
2.
(
We stand our own risk in terms of our Public Liability (large corporation/statutory authority/government department/government instrumentality).
Where applicable we hold Medical Malpractice insurance for our staff.

	Host Organisation signature:
Date:
Phone No:


APPENDIX 6

Learning Contract Pro Forma

Field Education 2, 2009 
Bachelor of Social Work, University of South Australia, Magill Campus
	Student Name:
_____________________________________________________________
Field Teacher: 
_____________________________________________________________
Agency: 
_____________________________________________________________

Address:                                                          _____________________________________________________________

Telephone:                                                      _____________________________________________________________

Primary Social Work Practice focus:
_____________________________________________________________

Placement commencement date:                   _____________________________________________________________

Hours at placement each week:                     _____________________________________________________________

Days at placement each week:                       _____________________________________________________________

10th day of placement date :                           _____________________________________________________________

Date contract submitted: 
_____________________________________________________________

Anticipated mid placement date (240 hours): _____________________________________________________________

Placement end date:                                       _____________________________________________________________

Signed student:                                               _____________________________________________________________

Signed Field Teacher:                                     _____________________________________________________________




Students are advised to keep a signed copy of this report before submitting to the Field Education Liaison Officer

Learning Goals, Objectives and Strategies Related to Relevant Elements of the Practice Standards (See Appendix 1) 
	 Goal
	Objectives
	Strategies
	Elements of the Identified Practice Standard(s)

	
	
	
	


COMPLETE A FORM FOR EACH OF YOUR IDENTIFIED LEARNING GOALS

APPENDIX 7   

LEARNING CONTRACT FEEDBACK_________________________

UniSA - School of Psychology, Social Work and Social Policy

Field Education 2  -  Learning Contract Feedback

STUDENT:_______________________________________________________

1. Demonstration of a clear focus on relevant, achievable and challenging learning goals.

2. Formulation of specific objectives that are measurable and represent desired change in relation to each identified goal.

3. Articulation of relevant and appropriate strategies that provide opportunities for goal achievement.

4. Demonstration of ability to conceptualise a coherent plan that guides development and reflects the field education Practice Standards.
APPENDIX 8
Mid-Placement Assessment and Review Report
Field Education 2, 2009
Bachelor of Social Work, University of South Australia, Magill Campus
	Student Name:
_______________________________________________________________________________

Field Teacher: 
_______________________________________________________________________________

Agency: 
           _______________________________________________________________________________

Date Submitted: 
_______________________________________________________________________________



Students are advised to keep a signed copy of this report before submitting to the Field Education Liaison Officer

Progress on Learning Goals, Objectives and Strategies Related to Relevant Practice Standards (See Appendix 1) 
	Level of achievement to date.
	Indicators 
(Guide to assist the student to demonstrate achievement of practice standard and elements).
	Provide examples or evidence that demonstrates your achievement.
(eg as documented in portfolio or mid-placement presentation).

	
	
	

	Field Teacher’s Comment:


COMPLETE A FORM FOR EACH OF YOUR IDENTIFIED LEARNING GOALS.
Please comment upon the student’s demonstration of professional responsibility and accountability including such factors as accountability for their work; time management; initiative in taking responsibility for their own learning; management of stress with emotional maturity.

	


Please comment upon the student’s ability to develop effective relationships with colleagues in the agency and other workers external to the agency.

	


Please comment upon the student’s oral and written communication skills, including such aspects as telephone and interviewing skills, writing and recording skills.

	


Identify the student’s strengths.

	


Identify the areas for further development that the student needs to work on as they prepare for entry into the social work profession.

	


The student has completed 250 hours of placement.


YES
(
NO
   (
If no, please specify hour many hours the student has completed 


______________________
At this stage:

The student is satisfactorily progressing towards achieving the Practice Standards. 





   (
There are some areas of difficulty but with appropriate learning structures put in place, my assessment is that the student will satisfactorily meet the Practice Standards by the end of placement










   (
In my assessment there are indicators that the student may not satisfactorily meet the Practice Standards by the end of placement.
   (
Identify which Practice Standards have not been met.

	


Name of Agency Field Teacher: 
_________________________
Signature of Agency Field Teacher:

_________________________
Date:



_________________________
My agency Field Teacher has discussed this evaluation and final report with me and I have received a copy.  YES
(
NO
   (
Student signature:

________________________
Date:
_________________________
APPENDIX 9: 

MID-PLACEMENT SUMMARY FORM

Student Name:
__________________________________________
Date of Visit:
__________________________________________

Field Education Liaison Officer:

_______________________________
Presentation Feedback

(Structure, management of time, analysis of learning, application to practice standards)
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Overview of Discussion

(FE Teacher’s perspective, identified direction for remainder of placement, support/development needs)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Portfolio Feedback

(Comprehensiveness, link to standards/elements, quality of portfolio presentation, links to organisational context, social context of practice and emergent professional identity)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Timely receipt of mid placement report


Yes / No

Comments:

Portfolio items received




Yes / No

Comments:

Signed:

	____________________________
	___________________________

	Field Teacher
	Student

	____________________________
	___________________________

	Date:
	Date:


Note: Copy to be forwarded to student and Field Teacher
APPENDIX 10.1
LEARNING LOG FOR EXTERNAL SUPERVISION_________________________________________________
	Activity/Intervention/

Session
(Describe what happened in detail)
	Theory

(Discuss the theory that you can relate to the situation or that you used at the time)
	Skills

(Describe the skills that you used)
	Discussion
(Discuss your insight and perceptions of what happened, did it work, would you have done it differently etc?)
	Practice Standards

and/or

Learning Goals 
(Discuss which Practice Standards and/or learning goals your learning most relates to)



	
	
	
	
	


APPENDIX 10.2
PROCESS RECORDING___________________________________
The principal purpose of process recording is to learn effective interviewing skills through the analysis of portions of practice.  Process records can also be used in other situations where a close analysis of practice is thought to be useful.  Such situations might include:

· Interviews with service users
· Contacts with members of other disciplines
· Observation of groups, committee meetings, or staff meetings.

It is not necessary to prepare a lengthy process record, as even a brief excerpt can give the field teacher and student access to the content of verbal and non-verbal interaction.  This can then be used as a means of identifying the student’s strengths and weaknesses, and as a basis for further learning and consolidation of practice skills. 
APPENDIX 10.2 (CONTINUED)
PROCESS RECORDING-PROFORMA________________________
CONTEXT:
eg home visit, office interview, interaction with client, colleagues.
AIMS:
List the key aims of the contact, eg explore feelings around X; provide material aid; formalise meeting times.

	Content of interview
(verbal & non-verbal)
	Student’s reflection
(Initial thoughts, feelings, responses)
	Knowledge utilised including theoretical frameworks.
	Field Teacher’s comments

	
	
	
	


APPENDIX 10.3
UNDERSTANDING THE ORGANISATIONAL CONTEXT OF PRACTICE
Students should address at least 2 of the following areas – 
1. Organising for What?

· Discuss your perceptions and early analysis of the climate of your organisation:

· What is the “climate” or culture in the organisation?

· How do workers convey the purpose of the organisation?

· Is the purpose common/shared?

· Do workers speak about their work and the work of the organisation in the same terms?

· What are the “tensions” – historical, political, ideological, social, cultural, gender, that contribute to different perspectives?

2. Service Users and Organisations

· Who are the clients or service users of your organisation?  Whare are their needs as defined by whom?  What choices do they have in their involvement with your organisation?

· Are there different perspectives on the definition of client needs?  What are the bases of these different perspectives?

3. Organising for Service Delivery: Leadership and Decision Making within the organisation

· Identify (and name) one of the issues or tensions in service you have identified so far and analyse:

· 
Who in the organisation is taking the lead in having this matter resolved/improved?

· What organisational structures and processes are being used to address the matter?

· From your understanding of the leadership and decision making arrangements in your organisation, what other formal or informal steps might be taken to bring the matter to successful closure?

4. Organisational Change

· Locate your agency within its “life cycle”: why do you think it is at this stage of development?  What are the indicators of this?

· Identify a recent or imminent change within the organisation and briefly discuss the factors inhibiting or facilitating change.  How do you account for this?

· What are the likely implications for success, failure or adaptation of the proposed change?

APPENDIX 10.4
GROUP ASSESSMENT____________________________________
The following headings may be used (as applicable), to assess the context, purpose and members of a group.  

1. Group Purpose

· Consider the development of purpose, how the need was identified – through consultation, with community, other agencies, following requests?

2. Classification of group

· Support, therapy, educational, growth, self help?

· Open or closed group?

· What activities are planned and what is the rationale for these activities?

3. Practitioner’s Role

· Consider – leader, co-leader, teacher, employee of the organisation, contracted to run the group

· What particular rules of guidelines may need to be put in place at the outset?

· Do you intend the group leadership to change or evolve?  In what way?

4. Clients/group members/service users

· Age, gender, ethnicity, class, ability

· Goals/purpose/reason for attending, ie what is the problem?

5. Group composition

· Inclusive or exclusive

· Factors to consider to address diversity

· Will participants be assessed prior to being accepted into the group?

· Numbers/size of group

· Will participants be homogenous or heterogenous in terms of age, gender, ethnicity?

6. Physical setting and timing

· Venue

· Tools – whiteboard, paper etc

· Access – disability, signage, child care etc

· Frequency and duration of meetings

7. Assessing group process

· Behaviours of individuals – develop a profile

· Roles of group members

· Cognitive patterns of individual members – members perceptions of self
· Patterned group behaviour

· Group alliances

· Power and decision making processes

· What theories have informed your group work practice and/or analysis?

· What ethical issues may arise in view of the likely group members and the group’s purpose?

· How are you evaluating the group’s progress?

Reference:

McDermott, F. 2002, Inside Group Work: A Guide to Reflective Practice, Allen & Unwin, St Leonard’s.
Hepworth, D., Rooney, R. & Larson, J. 1997, Direct Social Work Practice, Theory and Skills, 5th edn, Brooks/Cole, Pacific Grove.
Gitterman, A. & Shulman, L. (eds) 1986, Mutual Aid Groups and the Life Cycle, F.E. Peacock, Itasca.
APPENDIX 10.5
COMMUNITY PROFILE____________________________________
Draw from the following information to present a short profile that demonstrates your knowledge and understanding of the community where you are completing your placement.

1. Basic Information

· Name of community

· Location (neighbourhood, city, council, state)

· Type of local government
2. Population

· Size and mobility

· Age and sex distribution (eg number of children in primary school)

· Country of birth and significant groupings

· Types of households

· Minority and ethnic groups

· Religious affiliations and traditions

3. Sense of Identity and Belonging

· Do residents have a sense of identification with and belonging to the community?

· Major reasons people want to live or remain in the area

4. History of the Area

· When and why was the area settled or developed?

· Background of those who first settled and developed area

· Change in population and its makeup over time

· Major events that shaped the area’s development and the attitudes of residents 

· Prevailing values and beliefs

5. Education level

· Median education level for adult population

· Median education level for major minority and ethnic groups

· Rates of incomplete secondary schooling

6. Local Economics and Business

· Percentage of labour force employed and unemployed

· Major employers and corporations

· Are major businesses locally owned or controlled by persons outside the community?

· Degree of unionisation

· Job skills required by major employers

· Common working hours

· Forecasts of future economic growth and job opportunity

7. Income

· Median income of men

· Median income of women

· Median income of minority groups

· Number of persons/families below the official poverty line

· Number of persons/families receiving income support

8. Housing

· Common types of housing (eg private homes, apartments, public housing)

· Percentage of dwellings occupied and vacant

· Percentage of dwellings overcrowded or substandard

9. Geography and Environmental Influences

· Effect of climate and other physical landforms on transportation patterns, economic development and population distribution

· Effect of highways, railroads, truck routes and other human made barriers on neighbourhoods, social interaction and service delivery

· Effect of environmental factors on current and future developments (eg water supply, pollution, sewage treatment, sources of electricity and energy, distance from the markets)

10. Information Sources

· Sources to which various segments of community look for information

· TV and radio stations in the community

· Leaders and spokespersons for various segments of community, including minority and ethnic groups

11. Public Safety and Justice system

· Adequacy of police and fire protection

· Attitudes toward police and courts

· Responsiveness to concerns of minority groups

12. Educational Facilities and Programs

· Types of schools in the area (eg public, private)

· Do schools have bilingual programs?

· Do schools have specialist programs for children with a disability?

· Are schools sensitive to problems and strengths or persons from minority and ethnic groups?

· Are minority and ethnic groups adequately represented on school staffs, school boards etc?

· What tertiary and vocational and job-training programs are available?

13. Local Politics

· Form and structure of local government

· Relative power of political parties

· Voter participation

· Current issues and controversy

· Types of taxes used to generate public funds

14. Health and Welfare Service system

· Major provider of health services (eg hospitals, public health facilities, private clinics)

· Major providers of social services and their primary sources of funding

· Self help and informal helping networks

· Comprehensiveness and coordination of services

· Availability, accessibility and flexibility of services

· Are providers sensitive to special needs or concerns of minority and ethnic groups?

· Are staff members bilingual?

15. Major problems and concerns of the community.

· What are the major social problems (eg inadequate housing, inadequate public transportation, unemployment, substance use, poverty?)

· What efforts are currently addressing these concerns?

· Whare are the major gaps among existing social, health care and educational services?

Reference:

Sheafor, B., Sheafor, C. & Horejsi, G. 1994, Techniques and Guidelines for Social Work Practice, 3rd edn, Allyn & Bacon, Boston
APPENDIX 10.6
ETHICAL REFLECTION____________________________________
Please ensure that ALL identifying details are removed.
1. Describe the ethical issue:

2. How is this an ethical issue or dilemma for you?

3. What has this highlighted about your practice?

4. What part of the AASW Code of Ethics does it highlight?

5. What has this changed about your thinking?

6. How did you resolve this ethical dilemma?

7. How has it changed your practice?

8. What are the agency guidelines around the identified ethical issue?

APPENDIX10.7
CRITICAL INCIDENT REPORT______________________________
What is a critical incident?

A critical incident is one that you believe or feel was crucial to your learning or practice as a social worker or had a significant effect on it.  It is an incident that is critical to your development as a social worker on placement.  It may mark a turning point, or, in a particular way, a change in your thinking or acting.

A critical incident may be an incident:

· Which went unusually well

· Which did not happen as planned

· Which was ordinary and typical

· Which captured the essential nature of social work

· Which was particularly demanding

· Which raised conflicts or doubts

· Which caused you to reflect on the nature of social work or your role as a social worker.

Note: 
You should choose a specific incident that you can write up briefly, rather than a case or situation.

Use the topic heading to write up your report.

Topic headings

· Describe the context of the incident (eg how far into the placement it happened, your role in the agency at the time, the type of agency).

· Describe the incident itself in detail.

· Why was the incident critical to you?

· What were you thinking as it was taking place?

· What were you feeling as it was taking place?

· What did you think and feel after the incident?

· What did you find most demanding about the situation?

· What did you learn about:

· Social work as a profession eg values, roles, skills, ethics, code of conduct?

· Social work theory?

· Social work practice and skills?

· Yourself as a social work professional?

· Yourself as a learner?
· What were some of your theoretical assumptions (eg about social work, causes of human behaviour, styles of intervention) which were reflected in this incident?

· How has your learning from this incident changed:

· Your thinking?

· Your practice?
APPENDIX 11
Final Placement Assessment and Review Report
Field Education 2, 2009 
Bachelor of Social Work, University of South Australia, Magill Campus
	Student Name:
________________________________________________________________________________

Field Teacher: 
________________________________________________________________________________

Agency: 
             ________________________________________________________________________________

Date Submitted: 
________________________________________________________________________________




Students are advised to keep a signed copy of this report before submitting to the Field Education Liaison Officer

Review of Achievement of Learning Goals, Objectives and Strategies Related to Relevant Practice Standards (See Appendix 1).  Also Indicate Areas for Future Development

	Level of achievement attained.
	Indicators (Guide to assist the student to demonstrate achievement of Standard and Elements).
	Provide examples or evidence that demonstrates your achievement.

	
	
	


COMPLETE A FORM FOR EACH OF YOUR IDENTIFIED LEARNING GOALS.
Please comment upon the student’s demonstration of professional responsibility and accountability including such factors as accountability for their work; time management; initiative in taking responsibility for their own learning; management of stress with emotional maturity.

	


Please comment upon the student’s ability to develop effective relationships with colleagues in the agency and other workers external to the agency.

	


Please comment upon the student’s oral and written communication skills, including such aspects as telephone and interviewing skills, writing and recording skills.

	


Identify the student’s strengths.

	


Identify the areas for further development that the student needs to work on as they prepare for entry into the social work profession.

	


The student has completed 500 hours of placement.

YES
(
NO
(
If no, please specify hour many hours the student has completed 

_________________________
At the end of placement:

The student has satisfactorily achieved competency in the Practice Standards. 






(
In my assessment the student has not satisfactorily met the Practice Standards by the end of placement.



(
Identify which Practice Standards have not been met.


	


Name of Field Teacher: 
_________________________
Signature of Field Teacher:   _________________________     Date:
______________________
My agency Field Teacher has discussed this evaluation and final report with me and I have received a copy.  YES
(
NO
(
Student signature:
________________________
Date:
_________________________
Course Calendar—FE2, 2009 
Note: 
This weekly schedule is a guide only as it is recognised there are a variety of arrangements approved for individual students (eg part-time starting dates etc)

	Week
	Beginning
	Key Activities
	Timeframe

	1
	27 July 2009
	Start placement

Tutorials
	Placement confirmation 
1 week prior to placement

	2
	3 August 2009
	Learning contract
	Day 10 of placement

	3
	10 August 2009
	
	

	4
	17 August 2009
	
	

	5
	24 August 2009
	
	

	6
	31 August  2009
	
	Mid-placement reports and portfolios due 1 weeks before visit

	7
	7 September 2009
	Mid-placement presentation and visits
	Analysis of practice and learning 40 days into placement

	8
	14 September 2009
	
	

	9
	21 September 2009
	
	

	10
	28 September 2009
	
	

	11
	5 October 2009
	
	

	12
	12 October 2009
	
	

	13
	19 October 2009
	
	

	14
	26 October2009
	
	

	15
	2 November
	Placement ends for full-time students
	

	16-22
	9 November 2009
	Placement ends for part-time students
	Final interview and portfolio review within two weeks of placement completion.


Note:
Pre-placement planning begins March 2009 and successful completion by mid-July 2009 finishes first stage of assessment.

Note:
Managing Professional Practice Intensive (WELF 3016) Tuesday 10th-Thursday 12th February and Tuesday 14th-Wednesday 15th April 2009.


Note:
Tutorials fortnightly across period of placement.

Note:
Schedule varies for part-time placements.

Note:
Honours students commence placement late April 2009 with completion depending on number of days per week in placement.
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