Lunchtime Conversation held 21st May 2008

Tips for ensuring your good teaching is reflected in your SETs


Summary of Discussion

20 Participants attended this session to hear Invited presenters: Ken Adams, John Hendrickson and Helena Ward share their teaching experiences.  Participants added their views, the summary includes contributions provided by Vivien Chanana and Scott Copland.  A common theme from the discussion was that good teaching comes first and will be reflected in SETs.  It was not seen useful to use the SET questions to shape your teaching practice but it was useful to be aware of their wording and ensure students explicitly understand what they are trying to capture.
Ken Adams
Ken shared his 3 Rs of good teaching

· Respect
· Ramp it up
· Rigour
Respect

Most students at university are fitting their studies into their life.  You are competing for the time they devote to studying (will be ¼ of that time if they are doing 4 courses).  It is important to show the relevance of your course to their lives and to motivate them – this is a massive challenge.  Ken teaches a core course in the Division of Business and for around 90% of his students this is their only exposure to the discipline he teaches (economics).
Ken promises to give his students 110% at each lecture but lets his students know that it takes more then him being enthusiastic and planning fun and exciting lectures for learning to occur.  A genuine passion for teaching is required, however, he can only sow the seeds as the rest is up to them.
His first lecture shows the overlap to his course with the business program.  He emphasizes the importance of understanding his discipline for all business students.  Showing how it is connected to all professions helps to put into perspective why all students need to do the course.

Ramp it up

Ken teaches a first year course and makes it clear to students that they may have studied economics earlier (Yr 12 in many cases), but that a much higher and deeper level of understanding is required at university.  They will need to put in more effort to do well.

Rigour

Academic rigour is very important for students to understand.  Ken has an approach to build up slowly so that students aren’t scared off by the change in expectations.  Many students are used to a lot of support, guidance and nurturing that is not available in a university setting.  He believes it is important to be upfront about the expectations.  They will need to practice a lot more than in high school and become fitter and stronger in terms of academic rigour.

Ken’s style is quite unique in today’s teaching environment.  He prefers spontaneity and does not prepare his lectures in advance.  Rather than using Powerpoint slides he writes on overheads.  He is upfront about the need for students to take breaks and asks for their attention so that they can be productive in the time that they have together.

Comments from Vivien Chanana

Vivien is coordinator for marketing’s core course so was able to add her experience with teaching a first year course.  She agreed with Ken that it is important to be upfront with the course expectations and that a lot of support is required in the beginning.  One example is the first assessment in marketing where students analyse newspaper articles related to marketing.  Many find analysis difficult to do and the course includes step-by-step instructions that have been designed in collaboration with LTU learning advisers. Both Ken and Vivien agreed that the level of support is reduced after the first assignment with support vital in the first few weeks to ease the transition into university.
Engaging students from different disciplines was discussed as a common challenge for core courses.  One way Marketing has attempted to engage students is by providing students with freedom to choose the organisation they study.  The second assessment task requires students to locate a real-life organization to compare its practices with the theory provided in the course materials.  

Vivien shared her principles of good teaching:

· Passion combined with compassion

· Enthusiasm and sincerity

· Respect – important to hold your own and stand firm and have control of the audience

John Hendrickson

John has recently reflected upon his teaching practice and has provided notes for this session that have been used in this summary.  John added to our conversation by providing perspectives from teaching final year marketing students in a variety of ways, on campus, online and off-shore.  
Tips provided by John are shown in black with notes from the discussion shown in blue:

The SET compare function is the most important SET output because it enables you to benchmark your performance with your peers. John explained how SETs have been used by him as a personal motivation with a goal to remain in the first quartile.
Don’t be embarrassed by negative comments, you will probably always get them.

The more you ask, the more likely to get negative comments or unrealistic requests.

You can still win a teaching excellence award by showing all the text SET answers, not just the positive ones. (see mine)  John expanded upon this in our discussion, he showed that he had reflected upon the comments and modified his teaching practice.
Form alliances and peer support network and show and tell. It is important to know where you fit with your peers. Some schools do this for CEI but won’t do it for SET. I think they should, Industry does.  John has shared SETs with colleagues and this has led to a discussion on what they do differently in their teaching practice.
Do SET in lecture or tute in hard copy to get the magic 30% return.  Discussion on this point included a suggestion to provide an email to students asking them to complete the SET and including the link to the survey.  High responses have been provided in courses by doing this.
I noticed that students are interested in how you teach them, so explain your method. My teaching methodology will become part of the assessable course material next year.  The generally accepted generalisation that they won’t pay attention if it is not assessable is wrong.  John explained how he shared his teaching philosophy in Week 2 of the course and did not mention this again but received a comment in his evaluation on how the student appreciated that he was modelling life-long learning.
Generalisations that I offer to all teachers

Don’t lecture, teach. There is a difference, students notice it.

Don’t act, behave. Be yourself.

Tell less and ask more (questioning stimulates a thinking frame of mind) 

Rehearse. Be prepared but do it your way
Reward the in class behaviour that you want (e.g. with Smarties)

Key components of my own teaching philosophy

1. Curiosity

2. Empathy

3. Relevance

4. Tell them what you will tell them, tell them, tell them what you told them

5. Be firm friendly fair approachable.

6. Docendo discitur

I rehearse a 2 hour lecture for 1 hour, even for the third delivery. (i.e. go through it in my head slide by slide…. What am I going to say about this….what current examples do I have for them…. Etc.)

I rehearse every 1 hour tute for 30 mins. 

Unlike Ken, John uses Powerpoint slides.  However, he has does not provide these to students in advance.  Gaining interest and curiosity is seen as vital by John for student engagement. He builds in surprises or questions to generate curiosity into the first few slides for students attending lectures.  Students are provided copies of the slides to for noting during the lecture once this part of the lecture has been delivered.
John also provided comments for each individual SET question.
1. The staff member made the aims and objectives of the course clear from the outset. 

Use the Course Information Booklet and outline the purpose of assessment – what is it trying to measure.  List the factors used for assessment and the weighting of each, as well as, the feedback sheet.  Advise students of the structure used in an exam.  Equity/fairness of assessment is important for students.
2. The staff member made the subject interesting. 

Include experiential learning techniques to generate questions from students.  John noted that learning improved when students are presented with a real-life problem and asked to comment on what they would have done.  Students are then presented with the outcome and the theory is used to explain why this worked (or failed).

3. The staff member motivated me to do my best work. 

John equates motivation with energy transfer with students able to pick up on if you love what you do.  Honesty is also important – make it clear what they will get out of the session before you present the material.  Help them to see the benefit of learning and that you are not just trying to keep them busy.  Show connections between concepts and provide an overall structure.

4. The staff member provided adequate opportunities for me to pursue my own learning
 John’s aim is for students to learn marketing thinking – curiosity, discovery and analysis.  This is the philosophy behind the course
5. The staff member helped me to develop my understanding of concepts and principles. 

Use real-life examples to do this.  Use tutorials as quality control to ensure the message from the lecture did get through.  The revision lecture is used to clarify the concepts further – with John collecting feedback from tutors on concepts that students struggled with.

6. The staff member displayed a genuine interest in my learning needs and progress. 

You are either genuinely interested or not, and students can tell the difference.  After the session, John added the following explanation of how he does this:
I am interested to hear how students receive the message, so before the lecture starts (like 0900 to 0910) and during the 10 minute break in the middle of the 2 hour rant I select a group of 2 or 3  sitting together and go and sit with them. I ask them how they are finding the course, how it differs from other courses, what works, why I won’t give them the slides before, how are you going with the essay, etc. Then I listen. (mindful of the quote by Jimmi Hendrix…. “Knowledge speaks, but wisdom listens”.)
7. The staff member gave me helpful feedback on how I was going. 

Tutorials are the main area to provide feedback, with tutors providing feedback to John as well as to the students on their learning.
8. The staff member used up-to-date teaching and learning approaches. 

John made the comment that he has a mix of old and new references in his course.  Students are made aware that being pre 2000 is appropriate if this article was seen as an important or seminal work in the area. 
9. The staff member made it clear how her/his teaching developed the qualities of a University of South Australia graduate. 

Use the graduate qualities in the course delivery, summarise and keep reminding students of GQs.  John sees GQs as the idea of the person they develop into, the product specification for a graduate.
Helena Ward
Helena shared her experiences of teaching students in Health Sciences.  She added to the views expressed by Ken and John and confirmed that good teaching practices are applicable across Divisions.  She showed participants a mind map she created on her reflection of good teaching. This is available as a separate attachment due to the size of the file with this colour image.
She agreed that the Course Information Booklet is very important in ensuring expectations are clear from the start.  She has found that many students do not take the time to read this so began her course by welcoming students and going through the booklet.  The first session is used to set the picture of how the course fits into their program, what it build on, where it leads, etc etc.  She also provides an overview for every lecture rather than assuming that they know what the lecture is on.  Helena created a Pipeline visual for the process involved in Biotechnology and related this to the program and individual courses.  This was used in sessions promoting the program, as well as, during the program so that students always knew where they were in the structure.
Graduate Qualities are translated into the program/professional language so that students can link these to their future careers.  

She demonstrates passion and enthusiasm for her topic and acknowledged that staff do not always teach in the area of their research interest.  In these situations, it is important to reflect on what motivates you on the topic and to share this with your students.

Helena also commented on the need for flexibility, in terms of how you delivery and structure your course.  Rather than waiting until the end of the course, she suggested providing revision in week 6 or 7 based on feedback gained from students.  

Team teaching with colleagues from another discipline was seen as beneficial for students and staff.  Helena team taught with Professor David Corkindale from IGSB when she was in Health Sciences to draw on his business expertise.  This provided a ‘fresh’ face for students with David and Helena helping each other in the topic being covered.
Ken had made an earlier comment on the use of Show n Tell’s by John in his teaching to gain the interest of students at the start of a session.  Helena has also used props for her teaching and gave an example of how she showed an urn, biscuits, tea, coffee etc and asked students what they had in common.  The answer was ‘intellectual property’ the topic of the session.  She has also used a bag of rice and bananas to discuss genetics.  She gained the surprise of staff at the session when we heard rice has more genes then humans.

Discussion

Gavin Sanderson noted that not all of our staff have years of industry experience and posed the question on what techniques could less experienced staff use to engage their students.
John replied that he has heard a similar question from his students that do not have work experience.  He does not see that this limits their ability to apply theory.  These students do need to go beyond their own experience set and ask their family and friends if the theory would apply in their work setting.

Helena commented that staff can draw on examples available in the media – television programs, movies or applications accessible to the general public.  For example, she used eBay as a market example that students could relate to and explore and then linked this to listing of companies in the sharemarket.

Vivien explained how one of their new tutors attends every lecture and then uses examples from this in his tutorials.  Vivien also prepares instructions for tutors each week, others also do this and it provides consistency of teaching across courses.

Another comment was made on the benefit of a ‘mentor’ to help new staff with their teaching.  Scott Copeland explained how tutors in his course are mentored by staff in the school.  
John mentioned the benefit he has noticed from two of his staff attending Tutoring@UniSA.  Both have incorporated techniques they learnt from this session into their teaching practice, with significant positive results in student engagement and learning.
Margaret Faulkner closed the session and asked participants for their interest in developing peer observation/review instruments for BUE.  John, Scott and Vivien all indicated their willingness to be involved.
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