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A design that:

• begins with the profile of the learners – in their diversity

• focuses on specific languages, hence the Australian 
Curriculum – Arabic, and recognises the distinctiveness of 
each

• includes the possibility for different pathways for learners with 
or without background in the target language
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Orientation/stance

A design that:

• was developed in a secular educational context, and yet can 
be ‘translated’ into diverse educational contexts – the nature 
of the ‘translation’ is key

• challenges the ‘transactional’ view of communication

• promotes ‘functional multilingualism’ and the learning to 
understand the practice of interpreting and meaning-making 
(Kramsch 2006); intercultural exchange (Liddicoat & Scarino 
2013) and reciprocity in exchange
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Aims  need to be expanded (Leung & Scarino 2016)

Aims of Language/s learning in the Australian Curriculum:

• communicate in the target language

• understand language, culture and learning and their 
relationship and thereby develop an intercultural capability in 
communication

• understand themselves as communicators

(ACARA Shape Paper, 2011, para 62-5)
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Strand: communicating and understanding as interrelated 

Communicating
Substrands: - socialising and taking action

- obtaining and using information
- responding to and expressing imaginative experience
- expressing and performing identity

Understanding
- system of language
- variability in language use
- the role of language and culture

For each strand there is a gloss, a set of concepts, text-types and 

processes such as explaining, advising, commenting, expressing, 

connecting, relating, etc.

 the design provides scope for the distinctiveness of each language; for 

Arabic, this includes the crucial connection with religion/faith (see Scarino 

& ACARA, 2013)
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• A site of tension in relation to the place of religion/faith in a 
secular educational system  multiple views

• Evidenced in the context statement, included to set the scene for 
the Australian Curriculum-Languages – Arabic:

‘It is the official language of the Arab World, which includes countries of the 
Middle East, North Africa and the Gulf region… the language has flourished, as 
evidence by the richness of its literature… Arabic-speaking communities in 
Australia comprise diverse groups, differing in ancestral origins, religious 
backgrounds and histories… provides background students with the opportunity 
to connect with their family heritage and to communicate with speakers of Arabic 
in Australia and around the world… the language of religious texts…’ (ACARA)

• Evidenced in the content descriptions, focused on communication 
goals

 Note the sensitivity, careful choice of language, recognition of 
communicative goals as the major purpose… and other 
purposes?

The development of the Australian Curriculum 
Languages - Arabic
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Some important questions regarding curriculum design for Arabic in 
Islamic schools

• What is/should be/can be the relationship between language, 
culture and faith? How is this understood for the purposes of 
curriculum design?  this is the key conceptual challenge

• How do we best articulate this relationship in the teaching and 
learning of Arabic?

 in general?
 in Islamic schools?

• How do we respond to these questions in the Australian 
context? What can/should be the goals of learning Arabic?

• Is it a question of ‘translating’ the ACARA design in a way that 
is more meaningful to Arab-background and non Arabic-
background students in Islamic schools or a total re-design?
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